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BOARD OF REGENTS OF THE TECHNICAL COLLEGE
UNIVERSITY SYSTEM OF GEORGIA SYSTEM OF GEORGIA

November 30, 2018

The Honorable Governor Nathan Deal
State Capitol
Atlanta, Georgia 30034

Re: Submission of Campus Plan Updates for Complete College Georgia
Dear Governor Deal:

We are pleased to submit these 48 campus-level plans in support of Complete College Georgia. The University System
and TCSG have worked diligently to facilitate the implementation of the campus plans submitted during the past several
years. These enclosed updates are a reflection of the work at the institutional level to increase access and graduation for all
learners.

As you are aware, Georgia’s future is dependent on a highly educated citizenry and the opportunities that only public
institutions can provide. The goals you set for Complete College Georgia have placed our state on a path to lead this
change, rather than simply respond to it. This work is reinforced by our partnership efforts with K-12, the independent
colleges, business community, and national organizations including Complete College America.

As we continue to strengthen our understanding of the state’s workforce needs, we will focus on those high impact
strategies that will help us achieve our goal of increasing college completion by 2025. Thank you for your leadership and
support of this critical work.

Sincerely,
Steve Wrigley Matt Arthur
Chancellor, USG Commissioner, TCSG
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University System of Georgia

SYSTEM OVERVIEW

e In 2011, Governor Nathan Deal announced the Complete College Georgia initiative, a collaborative effort among Georgia’s
K-12 schools, public colleges, universities and technical colleges, and the private sector to take concrete steps to improve
college access and completion in the state. Framed on a set of high impact strategies organized around nine goals, the
initiative builds on national research and local activities to support student success at all levels. The overarching goal is to
graduate an additional 250,000 Georgia students with high-quality degrees or certificates by 2025 in order to reach
projections of employment readiness. In 2011, each institution in the University System of Georgia and Technical College
System of Georgia created action plans on the policies and procedures that they could implement to have the greatest
impact on college completion within their institutional mission and context.

Complete College Georgia (CCG) has developed into a framework for focusing institutional attention on what matters most: helping
Georgia’s students succeed. Institutions have adopted, adapted, and promoted a wide range of strategies to suit their local settings.
More importantly, the work of promoting student success has become much more broadly shared on campus and better understood
across the units of institutions. Forging partnerships among functional areas and fostering understandings of how the various
elements of a college or university come together for students have helped to support Georgia’s orientation toward building a 21st
century workforce.

SYSTEM PROTILE

The University System of Georgia (USG) includes 26 institutions, with fall 2017 enrollment of 328,712 students. Academic year 2017
marked the third consecutive year that enrollment in the University System has exceeded the recession peak (fall 2011—318,027)
and is an increase of 3,509 or roughly 1 percent, over fall 2016. The increase in enrollment at USG institutions compares favorably
with national trends, with four-year public institutions nationally experiencing a very slight (-0.2 percent) drop in enrollment in the
past year.

The University System’s institutions in fall 2017 headcount ranged from 2,501 at Atlanta Metropolitan State College to 51,562 at
Georgia State University. Georgia Tech witnessed the greatest percentage increase in enrollment in 2016 at 9.4 percent, followed by
the College of Coastal Georgia at 3.8 percent and Augusta University at 3.4. Abraham Baldwin Agricultural College saw the greatest
decline in enrollment in 2016, dropping 13.5 percent, followed by Savannah State University and Atlanta Metropolitan State College,
which shrank by roughly 10 percent. Nearly 84.7 percent of students served by USG institutions are from Georgia, with nearly 10
percent of students from out of state, and just over 5 percent of enrollment consisting of international students. The USG serves a
diverse population:

» 50.2 percent white » 26.7 percent Black
» 8.9 percent Asian » 8.4 percent Hispanic
» 5.8 percent other categories/unreported

Over the past five years, the number of Hispanic students has increased by 43 percent and the percentage of Asian students has
increased by 28 percent. Black or African American enrollment increased by roughly 1 percent and white enrollment declined by
under 2 percent over this same period. Figure 1 illustrates the shifting composition of students enrolled in USG institutions.

UNIVERSITY SYSTEM OF GEORGIA
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USG Enrollment by Ethnicity, Fall 2013-2017
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Complete College Georgia launched in 2011 with a commitment to increasing the educational attainment of Georgians and a specific
goal of increasing the percentage of young adults aged 25-34 with a credential of economic value from 40 percent to 60 percent by
2025. In partnership with the Technical College System of Georgia, private colleges and universities in the state and the state’s K-12
system, Complete College Georgia has begun to narrow the gap between that ambitious goal and the attainment of the young adult
population. As of 2017, nearly 49 percent of the young adult population—almost 700,000 people--has a credential of economic
value (certificate leading to licensure or an associate degree or higher). Since 2011, the state has added 104,000 credentials over
baseline projections and remains on track to meet the goal of an additional 250,000 credentials by 2025. The University System’s
contribution to this growth has been substantial, with undergraduate degree conferrals rising increasing by 20 percent since 2011
(from 40,867 to 49,190). The figure below illustrates this trend.

USG degree production maintains robust growth
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For all this success, however, the state still have a substantial way to go. Significant gaps in attainment, retention, and graduation
exist between African Americans and Hispanics and the white population. While African American and Hispanic are an increasingly
larger share of the younger population in the state, they remain underrepresented in attainment data. There exists an 11
percentage point gap between the share of the population with an associate degree or higher for the African American and the
white population aged 25 and over, and a 21 percentage point gap with Hispanics. This gap is echoed in USG graduation rate gaps,
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with African American six-year graduation rates systemwide lagging 22 percentage points (41.8 percent to 63.8 percent for the 2011
cohort), and Hispanic rates lagging by 9.6 percentage points (54.2 percent to 63.8 percent).

Retention Gaps Persist for African Gaps in Graduation Rates for
American and Hispanic Students Black and Hispanic Students
Remain Stubbornly High
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Across the system, greater than 90 percent of first-time freshmen enroll full-time in their studies. While federal financial aid rules
require students to take 12 credits a term in order to be considered full time, the practical math of earning the credits require for an
undergraduate degree demands either 15 credits per fall and spring term, or a pattern of continuous enrollment (fall-spring-
summer) that amounts to 30 credits per year. Getting off to a strong start with respect to credit taking has benefits for students in
terms of on time graduation and overall success. After a period of increasing credit-taking among first time students, progress in this
area has stalled somewhat. Across much of the System, credit intensity activity has been the subject of marketing campaigns to
encourage on-time course scheduling, with a subset of institutions engaging in more structural scheduling practices to default
students into on-time schedules in their first term. The limited progress on this indicator likely reflects the upper bound for
marketing and communications campaigns.
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...and the amount of credits they
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The 2017-2018 Academic year saw a wholesale reframing of the work of Complete College Georgia, with a deep focus on
reimagining the first year for students. This work integrates many of the features that have been at the core of the CCG work across
the System since the beginning—guided pathways to success, program maps, academic advising, transforming remediation, credit
intensity, and instructional innovation and excellence—and provides a coherent framework for knitting these efforts together into a
comprehensive and structured system of supports for students at the beginning of their academic careers that aids their persistence
through to graduation.

COMPLETION GOALS, HIGH IMPACT STRATEGIES AND ACTIVITIES

ONGOING WORK

MOMENTUM YEAR

In Summer 2017, the University System began to reframe much of the ongoing CCG work in terms of Momentum, combining core
elements from the System’s strategic work with new data-focused components to support student success in the first year. The
Momentum Year is a three part approach to the beginning of a student’s first year. Evidence-based research confirms that college
students are most successful when they start out their college careers by making a purposeful choice in a focus area or program of
study, enter with a productive academic mindset, and follow clearly sequenced program maps that include core English and math,
nine credits in the student’s academic area of interest, and 30 credits.

This concept was first introduced at the 2017 Advising Academy in October and supported by an inventory of current activities at
institutions during the winter of 2017-2018. In February 2018, all 26 institutions convened cabinet-level leadership teams over two
days for a Summit with a dozen national experts to develop a plan for their institution on how they would implement the full scope
of the Momentum Year for all students by Fall 2019. Plan development was supported in advance through direct consultation with
each campus and follow up visits and discussions at select institutions. Throughout the 2017-2018 year, System staff have worked
closely with campus teams to build support for the Momentum Approach, understand the context for the work at the institution
level, and help guide implementation and reporting to support this work.

In January, 2018, the University System was awarded one of four grants from Strong Start to Finish to support the development and
implementation of the Momentum Year. The Strong Start grant combines the technical expertise of national partners including the
Charles A. Dana Center at the University of Texas, the Community College Research Center at Columbia University, Complete College
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America, Motivate Lab at the University of Virginia, and the John N. Gardner Institute to facilitate reforms across the system.
Georgia is one of only four states (out of 47 applicants) to be recognized by the Strong Start initiative, and the only awardee to be
conducting a comprehensive system reimagining of the first year.

ADVISING AND PURPOSEFUL CHOICE

Key to students making a purposeful choice and their development of a personal program map are academic advisors, both faculty
and staff, who engage in learning and conversations with students to identify their interests, skills, and goals. Advising is the critical
point of contact between students and the institution. Robust advising systems can take many forms, including “all professional,”
“all faculty,” and “blended advising.” Advisors connect students with the often complex structure and policies of higher education,
and are especially critical for the success of first generation, low income, and adult learners for whom college poses special
challenges.

A focus in the past year was on strengthening the network of advisors in the state through the Regents Advisory Committee on
Academic Advising, which provides a forum for sharing resources and practices across the system, as well as improving the degree to
which advising integrates the academic, business, financial aid, and student affairs functions of institutions. Because advisors are
often default points of contact for students in need across a wide range of challenges, the role advisors play on campuses is highly
cross-functional and crucial to helping students, most especially new students, navigate policies and procedures at their institution.

By having intentional conversations with students during their transition period to college, including pre-orientation, summer
orientation, and registration for courses, advisors help students become informed of their options for programs of study or
academic focus areas, can assist in their discernment of their fit both academically and personally with their choice, and finally
support them in affirming their choice through the selection of an appropriate set of courses for their first (and subsequent) term.

PROGRAM MAPS & MATH PATHWAYS

Program maps are tools to help students better understand their path to a degree. Structured as semester-by-semester outlines of
the courses a student must take in a program of study, maps feature a logical sequence of courses that, if a student stays on the
map, will get them to graduation on time. Maps include the appropriate, aligned math course and first English course in the first
term, an exploration of the discipline and restrict student elective choices to those that will support or expose them beneficially to
skills needed in their chosen field.

Twenty one institutions across the system report having program maps for their students for each academic program, nine of which
have at least three courses in a discipline included in the map to expose students to their discipline. These maps are also useful in
predicting course loads and helping to relieving course availability bottlenecks to improve student on-time completion and lower
credits at graduation.

Optimally, program maps offer students an overview of the expectations and demands of a particular degree program; indicate
clear, term-by-term guidance for the courses they must take and when, outlining any prerequisites along the way, and offer
recommendations for electives from outside the program that complement or support courses from within the discipline. Maps
should be designed so that students complete their first math and English courses and three courses in their identified field in their
first year, and include a minimum of 30 credits. In the system, all institutions with program maps meet the English and math design
recommendations, and more than half include three courses in the area of academic focus.

An additional imperative from the recent year has been to align gateway math courses with the program of study. Extensive work by
the Academic Advisory Committee on Mathematical Subjects resulted in a recommendation that students pursuing programs that
do not include some Calculus be encouraged to pursue either Quantitative Reasoning or Math Modeling rather than College Algebra.
Both of these options include appropriate levels of algebra, but provide a more appropriate foundation for students whose
academic pathways lead toward statistics rather than Calculus.

In 2018, the full scaling of corequisite learning support (see next section) changed the placement eligibility for a student’s first math
class, raising the floor for students to place into College Algebra. As this change is implemented, it is anticipated that there will be
an increase in students being placed into non-College Algebra math courses, underscoring the alignment with programs and
improving the definition of these pathways. Aligned math pathways were affirmed by the disciplinary advisory groups in 2017 and
posted to the CCG website as a point of reference.

ENGLISH AND MATH IN THE FIRST YEAR

Student transcript analysis reveals the central role that core English and math play in overall student success. This is in part true
because all students must complete these courses within their first 30 credits, but the outsized influence of these courses also
reflect their function at the center of the curriculum as courses that directly shape academic analysis, inquiry and communications
for students as they make the transition to college work. Over the past 10 years, the graduation rate for students who pass both of
these courses averages about 66 percent, while that or those who pass neither is only 8 percent. Student passing either Math or
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English only in their first term have 41 percent and 37 percent chances of graduating (respectively). Historically the rate of students
passing both in their first year has been only 50 percent. In recent years, with the broader rollout of program maps and corequisite
learning support, the share of student who take either English and Math in their first year is above 80 percent for either. This trend
holds true across racial and ethnic groups, with in excess of 80 percent of Black and Hispanic students likely to take either English or
Math in their first year.

Freshmen are increasingly likely ...even as their likelihood of
to take Math in their first taking English has held steady.
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COREQUISITE LEARNING SUPPORT

As noted, in 2017 the University System announced that after three years of evidence of substantial success in corequisite learning
support across all levels of preparation, stand-along “prerequisite” remediation would be phased out by Fall 2018. One of the
results of the variation in implementation during the initial pilot stage for corequisite learning support is a high degree of variation in
the levels of preparation for students who were placed into either model. This resulted in an ability to measure the success of
students in corequisite placements across all levels of academic preparation, with the outcomes being that at no level and in neither
English or math were students at an advantage when placed into prerequisite remedial courses. While the degree of advantage
varies (and is perhaps greatest at the lowest levels of academic preparation), as shown in the figures below, the advantages of the
corequisite model are clearly evident.
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Students in corequisite learning support out perform stand
alone remediation in Math...
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Almost as significant, while placement rates for African American and Hispanic students are considerably higher than for white
students, success rates in the corequisite model are roughly equivalent, indicating an enormous opportunity to accelerate the
success of those underrepresented minority students who begin their college careers with gaps in their academic preparation.

Success in gateway courses for students in learning support is equal across racial and ethnic
groups

% of First-time entry students by placement | Success rates (passed gateway for all LS)
Corequisite Non-Corequisite Corequisite Non-Corequisite
All 9.7% 8.0% 74% 42.3%
Black 17.8% 14.7% 72% 37.6%
Hispanic 13.8% 9.5% 77% 49.5%
White 5.2% 4.8% 76% 46.5%

Fundamentals of Corequisite Learning Support

In recognition that the broad variation in experimentation and implementation had resulted in some best practices around learning
support, the System Office developed a Fundamentals of Corequisite Learning Support document that lays out the core structure for
learning support programs and courses on campuses. The document also provides a new mechanism for placing students into
learning support based upon student’s high school GPA, SAT or ACT scores, Accuplacer, and other measures. The new disjunctive
model essentially places all students into learning support by default and then provides multiple avenues for students to exempt
based upon their scores. In addition, as the system moves all students directly into collegiate-level courses, there was a concern
that the challenge of college algebra placements might undermine the value of corequisite learning support. To mitigate this, the
new placement structure limits placement into College Algebra to those students who exempt learning support for Quantitative
Reasoning or Math Modeling. Student who exceed the learning support cut off scores on any measure for these courses are eligible
to take College Algebra with leaning support unless they also exceed the established levels for that math course as well.
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PRODUCTIVE ACADEMIC MINDSET

Learning mindsets—individuals’ beliefs about learning that shape how they interpret difficulty—are crucial for success in college.
Mindsets can be categorized into three groups of beliefs: growth mindset (the belief that one can improve through effort), purpose
(the belief that an activity has value), and social belonging (the belief that one fits in with peers, colleagues, and teachers). Even
within the first semester of college, students receive numerous messages from students, instructors, and the institution that shape
perceptions of whether they belong in college and have the potential to succeed. Those perceptions, in turn, can affect students’
performance in their classes and decisions to remain enrolled. Research suggests that learning mindsets are malleable and learning
mindset interventions are effective at reducing equity and opportunity gaps for students from traditionally underrepresented
groups.

To better understand the current scope of learning mindsets for students in the University System and to understand how they
affect student outcomes, the System joined with the University of Virginia’s Motivate Lab in creating an Academic Mindset Survey, a
80+ element device administered to all first-time freshmen before their third week of classes and again within the last three weeks
of classes. The 2017 survey yielded more than 5,600 discrete responses, providing a snapshot of how students approach their
academic work, social integration, and sense of purpose, as well as indicators of scarcity and other factors. Supporting this survey
were a series of focus groups held on select campuses to tease out more completely the perceptions of students and faculty to
learning mindsets.

Also in 2017, the University System hosted an inaugural Mindset Summit for faculty and staff to learn about three academic
mindsets and to engage in the research around this area. The Summit engaged System leadership and national experts in a
discussion of the state of research on the topic, explore the current data from the System, and begin to investigate student- and
context-focused interventions around mindset.

INSTRUCTIONAL INNOVATION AND EXCELLENCE

Equity & High Impact Practices

The University System of Georgia (USG) in collaboration with six (6) Georgia institutions of higher learning has

implemented the Georgia Guided Pathways and HIPs for Equitable Education (Equity HIPs) project to expand current USG efforts and
explore as yet un-researched aspects of High Impact Practices. Funded by NASH TS3 and led by an established Complete College
Georgia team, Equity HIPs convenes faculty from institutions to create common HIP taxonomies. The project is using these
taxonomies to develop common data collection and reporting rubrics, along with tools for implementation and tracking of HIPs
practices that can be applied across the state. Equity HIPs is currently piloted with 6 Vanguard institutions to establish ways in which
HIPs can be intentionally embedded into both curricular and co-curricular Guided Pathways for Success (GPS) models. Equity

HIPs builds on existing system-wide Academic Mindset research to explore links between student success metrics and HIPs impacts
on changes in student learning mindset. The project commenced in January 2018 and will continue through December 2019.

The six collaborating (Vanguard) institutions are:

e Georgia College and State University
Georgia Gwinnett College
Georgia State University
Savannah State University
University of Georgia

e  University of West Georgia
Scalable Taxonomies for HIPs (Taxonomies Sub-project)
The USG selected taxonomies for HIPs as part of the grant process to meet an anticipated need for further work by the USG
institutions in the undergraduate curriculum, both for the Momentum Year and also across undergraduate programs. The
taxonomies serve to demarcate degrees of robustness of individual high impact practices in such a way as to provide institutions a
good means to self-assess the degree of maturation of their HIP programs. The taxonomy elements are now reflected in appropriate
BANNER attributes so that institutions can report HIP program maturation in a consistent and scalable manner.

CTL/Chancellor’s Learning Scholars

In 2017 the University System began a project to identify high impact faculty across the System in order to engage them in
discussions with their peers on their campuses to deepen learning and strengthen pedagogy. The Chancellor’s Learning Scholars
program provides a scalable faculty development structure within each institution that allows more USG faculty to develop and
apply evidence-based pedagogies such as High Impact Practices, Transparency in Learning and Teaching, interactive lectures,
inclusive pedagogies, and integrated design to their courses to enrich the student learning experience for Georgia’s undergraduate
students. The additional purpose is to develop and extend leadership in pedagogy across the institutions of the USG through a
Faculty Learning Community process and the design and creation of course deliverables. In spring 2018, institutional leadership
identified Scholars for participation in the first cohort, who are provided training and resources in developing learning communities
on their campuses. The first cohort of Chancellor’s Learning Scholars includes 110 recognized instructional leaders from across the
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state, including every USG institution and eCore, who will lead communities of roughly 1,300 faculty in the first year, providing an
unprecedented extension of instructional innovation in the state.

eCore

Students are increasingly turning to online and hybrid learning models to advance and accelerate progress toward their degrees.
Institutions across the System have a variety of strategies related to this work, some directed independently, others in coordination
with eCore, the University System’s collaborative online learning environment. As a statewide initiative, eCore is instrumental in
taking important steps toward identifying and serving targeted populations and partnering with other collaboratives to create
seamless pathways by increasing the array of online options.

The eCore program has an important role in the Complete College Georgia plan to accelerate the number of college graduates in the
upcoming years. As a USG collaborative, eCore is dedicated to acknowledging and addressing economic realities while focusing on
the creation of a student culture of connection and quality. eCore provides accessible, flexible, and affordable higher education
course options that support CCG initiatives. Finally, eCore relieves class-scheduling conflicts by increasing institutional core course
capacity. eCore offers adult learners, with family and job responsibilities, flexible options for higher education attainment.

eCore serves as a successful example for collaboratively delivering education in the online environment. It has evolved from being a
small, early start-up collaborative (the first in the USG), to a growing model studied carefully by other systems. eCore program
delivery results in high student retention and satisfaction, proven course quality and outcomes, and renewed interest. All courses
offered by eCore take advantage of Open Educational Resources to eliminate the cost of textbooks as a barrier to success.

In 2017-2018, 21,269 students took 31,026 courses in eCore (with a 90 percent course completion rate), generating 95,600 credit
hours. The demographic profile that largely matches that of the University System as a whole, with 56 percent white students, 26
percent African American students, and 7.6 percent Hispanic students; Asian students are the distinct outlier here, with about half as
many Asian students enrolling in eCore (as a proportion of total enrollment) as are in the USG enrollment as a whole. The University
of North Georgia and the University of West Georgia have the largest share of student in eCore, with a combined 38 percent of total
eCore enrollment from these two institutions. More details on eCore can be found in the 2018 eCore Factbook.

Gateways to Completion (G2C)

Gateway courses are considered to be classes that are high-risk with high enrollment and are often the foundation level courses for
an academic major. Success in foundation level courses, such as: accounting, biology, chemistry, math, writing and rhetoric, is a
direct predictor of retention. Gateways to Completion (G2C) provides faculty and institutions with processes, guidance and tools to
support redesign of lower division and/or developmental level courses..

G2C also includes a Teaching and Learning Academy and an Analytics Process Collaborative. University System of Georgia (USG)
Faculty attend the Gateway Course Experience Conference and participate in the G2C Community of Practice meetings. There
faculty/administrators network with like-minded institutions and reflect on and shape the body of scholarship on gateway course
success. The G2C approach provides faculty with a structured, evidence-based course self-study process coupled with guidance and
support from the John N. Gardner Institute to redesign critical Gateway courses to deepen learning and improve outcomes.
Generally, institutions select at least four high enrollment, high D-F-W rate courses to review and redesign.

The University System of Georgia is the only University System in the nation approaching this work from a System perspective.
Cohort | began the three-year process in 2015. The remaining institutions who comprise Cohort Il began their work in the 2017-2018
academic year through support from the System Office. Based on the importance of success in core English and Math, institutions in
cohort Il were required to redesign these courses as a part of their. In addition to guided work on campus, the G2C project convenes
institutions throughout the year to reflect on their work as a community and to shape improvements in their processes.

African-American Male Initiative (AAMI)

The University System of Georgia’s (USG) African-American Male Initiative (AAMI) is a statewide initiative designed to increase the
number of African-American males who complete their postsecondary education from any of the 26 USG institutions. Its mission is
to provide an integrated program model of academic and social tools that support students around adopting a positive mindset to
successfully complete classes, elevate their cumulative GPAs, matriculate through each academic level and graduate.

AAMI is committed to significantly increase the graduation rates and the number of degrees conferred upon African-American males
in the USG through the implementation of customized programming in an Integrated Program Model. The model includes the
following four key components:

e Academic Skills Enrichment: Provides supplemental literacy, writing, math and study-skill activities to help pre-college
students transition to college academic life during the summer and assist enrolled AAMI participants with RPG (retention,
progression, and graduation) throughout the academic year.

e Student Support Services: Makes available internal and external resources, information and learning tools to enhance
students’ academic and social successes.
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e Adult & Peer Mentoring: Connects AAMI students to vetted adults and peers who encourage achievement, foster positive
attitudes, as well as a sense of belonging through personal and academic support, while reinforcing RPG.

e Leadership Development: Provides multi-faceted professional and soft skills forums to help develop and strengthen
participants’ leadership skills.

SHORTENING TIME TO DEGREE AND IMPROVING COLLEGE ACCESS AND READINESS
Dual Enroliment

Dual and jointly enrolled students at University System institutions have increased by 164% since 2012 as a result of legislative and
policy changes that supported student participation in the program. The vast majority of students pursue either three or six credits
a term, although higher course taking loads have increased since 2013. In all students in dual enrollment (including Move on When
Ready, Joint Enroliment and Early College) attempted 84,390 credit hours in 2017-2018 (not including summer), up from 37,367 in
2013-2014.

All institutions report some dual enrollment on their campuses, with half also conducting courses on high school campuses or third
locations with institutional faculty. The growth of these programs has lead to the establishment of identified program coordinators
on nearly every campus to conduct outreach to high schools, coordinate programs with the institution, and generally serve as a
point of contact for students interested in participating in the program. Significantly, institutions report increased matriculation of
students who participate in dual enrollment at their institutions, indicating that in addition to providing students with the benefit of
college-level courses while in high school, the program is encouraging enrollment at some institutions after graduation.

Dual Enrollment (Fall Headcount)
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GEAR UP

In October 2016, Georgia received its first statewide GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Potential)
Grant. On behalf of the Governor’s Office, the University System of Georgia will administer the seven-year, $21-million-dollar grant
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awarded by US Department of Education. The statewide project will serve approximately 12,000 high need students in over 50

schools.

In order to increase postsecondary access and success for students in these high need areas of the state, the project employs two
service delivery models. The first model uses a “Cohort Strategy” in those districts with high levels of students who are
impoverished, homeless and in foster care. This model follows a cohort of 7th and 8th grade students through middle and high
school on through their first year of college (Class of 2021 and 2022 Cohort Students). The second model uses a “Priority Strategy”
that targets students who have experienced homelessness or have been in the foster care system. Students in this strategy, in the
10th, 11th, and 12th grades, will be identified and recruited across six Georgia counties.

In 2017-2018, GEAR UP Georgia conducted the following activities:

Convened monthly successful GEAR UP Georgia Executive Leadership Team meetings to inform partners of grant goals and
objectives, program regulations, best practices as well as a timeline of service delivery

Conducted a survey with school system and IHE partner staff to assess additional local community needs and resources that
may have occurred since the original grant proposal in July 2014. This was done to ensure the delivery of GEAR UP Georgia
services is uniquely aligned with existing local partner efforts.

Provided support for students statewide through promoting the use of and training for Georgia’s college-access portal —
GAFutures.org

Supported Dual Enrollment Coursework through promoting and encouraging attendance at Dual Enrollment nights and
providing funding for Dual Enrollment course materials that aren’t covered by state Dual Enrollment funding.
Disseminated information mailed to every GEAR UP Georgia student and parent that promotes the importance of higher
education and raises awareness of the resources and services provided by the eligible entities to eligible students and their
families.

Conducted outreach activities at schools and Group Homes to recruit and support Priority Students

Provided tutoring for students in STEM and other academic areas.

Provided counseling advising, financial aid information for students and parents via the Georgia Student Finance
Commission and motivational program kickoffs at the beginning of the school year and during National GEAR UP Week.
Took students on college visits both in and out of state.

Leveraged existing partnerships to write and receive a National College Access Network(NCAN) FAFSA Completion
Challenge Grant to increase the FAFSA Completion rate in Savannah, GA through a pilot. Strategies will be shared with
statewide partners to increase FAFSA completion across the state of Georgia.

Provided comprehensive face to face mentoring to GEAR UP Georgia students on college campuses and worked to secure a
contract for students to receive online mentoring during the 18-19 school year.

Provided FAFSA and College Application assistance and strategic text messages for, college visits, financial aid workshops
and scholarship boot camps. (Priority Students only).

Conducted Student and Parent Ambassador Leadership Summit and follow up trainings.

Provided Summer Camp academic experiences for students on college campuses

Conducted Statewide Partner Conference for continuous improvement of program services and partner networking
opportunities.

Provided STEM professional development for teachers

Provided training for GEAR UP Georgia School-Level Coordinators

Offered “Scholarship Boot Camps” for middle and high school students which helpd students build personal scholarship
brands to increase eligibility for local and national scholarships.

First Year College Priority students received on-going Text messaging with key reminders for first year success, workshops,
virtual “touch-ins” (to include calls, emails and text messages), and one on one mentoring from our designated Priority
Program Coordinator.

Connected First Year College Priority students with support resources on campus to ensure receive support including but
not limited to their Advisors, Embark Point of Contact for Foster and Homeless students on all Georgia public college
campuses, our USG African American Male Initiative contacts as well as our Trio Student Support Service staff where
applicable.

Offered Accuplacer assessment of middle and high school students, which is somewhat groundbreaking in the state of
Georgia. This GEAR UP Georgia program service can identify earlier the need for remediation or readiness for Dual
Enrollment coursework and will likely contribute to shaping future statewide policies and investments around early
interventions to increase Dual Enrollment participation and success.

Promoted and began the process to monitor student usage of the Georgia Career Information System (GCIS). This program
provides students the opportunity to conduct their own self-paced advisement lessons on college and career awareness,
financial literacy, college match/fit and “any time” accurate information about college options and financial aid.

UNIVERSITY SYSTEM OF GEORGIA
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OBSERVATIONS AND PLANS FOR THE YEAR AHEAD

The past year was a significant one for the Complete College Georgia and the University System as a whole. The introduction of the
Momentum Approach and its application to the first year represents an ambitious and necessary rethinking of the way institutions
engage with their students. To help institutions understand this work more coherently and comprehensively, the way that the CCG
team supported institutions in their work changed dramatically. The meetings held by the System Office in support of the
Momentum Year were structured to provide institutional teams the opportunity to explore the ideas and data behind the pillars of
the approach, develop an understanding of how they can be adapted to local context, and create a concrete plan for
implementation. This has resulted in a more structured and consistent approach across the System and has provided opportunities
for institutions in all sectors and degrees of capacity to engage in the Momentum Approach in a way that is ambitious but grounded
in a realistic understanding of how the work will be done.

Another innovation this year is the broader integration of units from across institutions in student success work. Historically,
student success has been largely viewed from within institutions as the domain of academic affairs. While this perspective had been
shifting with the increased profile of academic advisors and their often split role between academic and student affairs, 2017-2018
saw a much greater involvement of individuals from across institutions, including at the cabinet level through the participation by
the Presidents, Chief Fiscal Officers and institutional research staff at the Momentum Summit and outreach to diverse audiences on
the Momentum Year, including the advisory committees for Staff (Staff Council), chief information officers (ClOs) and many others.

Finally, the work of the CCG team was amplified by a considerably greater presence on campuses in the 2017-2018 year. CCG staff
made visits to talk with and observe activities on more than half of all institutions this year, including multiple site visits to provide
technical assistance and guidance on the development and implementation of plans related to the Momentum Year and transition
to college. This more direct approach provides an opportunity for the System to understand the work of our institutions and for
institutions have more structured inquiry around their student success work.

In the year ahead, the CCG team will be working on deepening the understanding of the Momentum Approach, most especially with
faculty and front line staff who are the most immediate and frequent points of contact for students. As a part of this work the
System is supporting a paradigm shift from a Momentum Year, which has primary relevance for students in their first year in school,
to an approach that persistently reinforces the principles on which the Momentum Year is built.

Additionally, the System will continue to support institutions in their work on deepening learning for students both in their gateway
courses and across their academic careers, and will refine and reinforce the work supporting students as they make their transition
to college. Importantly, in Fall 2019, all students will be enrolled in a program of study or academic focus area prior to starting
classes, with the infrastructure and procedures on campuses in place to ensure that students are informed of their academic choice
and it’s career connections, can discern their fit for the program and the field, and affirm their choice through course taking and co-
curricular engagement.
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peranav Baown. Abraham Baldwin
Agricultural College

INSTITUTIONAL MISSION AND STUDENT BODY PROFILE

Abraham Baldwin Agricultural College (ABAC) is a residential institution that has long been the higher education destination for
students in the southeast who want to study agriculture and natural resources. Today, ABAC has grown to become a destination for
students seeking a wide variety of baccalaureate programs from a broad range of academic disciplines. With its array of quality
programs, an abundance of student organizations, a renowned music program, and a variety of intercollegiate and intramural
athletic teams, ABAC provides students with abundant opportunities to learn and grow as individuals. In addition to delivering
relevant experiences that prepare the graduate for life, ABAC is a strategic partner within the University System of Georgia to help
create a more educated Georgia.

ABAC’s goals and strategies developed for Complete College Georgia continue to have a positive impact on college success and
completion. This positive impact is seen in our continued growth in baccalaureate enrollment (1,973 for fall 2017, an 8% increase
from the previous year), overall increase in retention from 53% in 2009 to 63% in 2017 of first-year students, a total of 940 degrees
awarded in 2017-18, and a decrease in suspension rates for first time students on probation who complete their 2nd term. These
data indicate that ABAC’s goals and strategies for Complete College Georgia are having a positive impact on college success and
completion. Therefore, the college has continued to pursue goals and strategies outlined in its 2012 report and subsequent updates
through 2017 and has focused during the past academic year on implementing Momentum Year strategies to keep students on track
to degree completion and expanding undergraduate internships, mentored research, and global learning opportunities.

2017 ABAC Demographics

Total Fall Enrollment 3,394
Full-Time 73%
Part-Time 27%
Underserved Minority Population 17%
Pell Eligible 41%
First Generation 29%
Adult Learner (age 25+) 11%

\

INSTITUTIONAL COMPLETION GOALS, HIGH-IMPACT STRATEGIES, AND
ACTIVITIES

HIGH-IMPACT STRATEGY: CREDIT INTENSITY
Change institutional culture to emphasize taking full-time course loads (15 or more credits per semester) to earn degrees ‘on time.’

RELATED GOAL
Goal 2: Increase the number of degrees that are earned ‘on-time’ (associate degrees in 2 years, bachelor’s degrees in 4 years.)

DEMONSTRATION OF PRIORITY AND/OR IMPACT
This strategy aligns with CCG’s 15-to-Finish initiative and meeting this high-impact goal will increase the institution’s on-time
graduation rate and reduce the student financial obligation

PRIMARY POINT OF CONTACT FOR THIS ACTIVITY
Nicholas Urquhart, Director of Academic Support (Nurquhart@abac.edu)
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SUMMARY OF ACTIVITIES
. First-Year % First-Year
Academic Year Total New S'tudents Percentage con:plete d 30+ in Total §tudent
(AY) Students reglstlesied for AY Body in 15+
2014 - 2015 863 389 45% 20% 29.72%
2015 -2016 849 410 48% 24% 31.88%
2016 - 2017 815 340 42% 29% 31%
2017 - 2018 661 286 43% 27% 31.12%

Academic Support continues to pre-register first-year students before each scheduled orientation session. The five-year stretch goal
is to have 75% of all full-time new students registered for 15 credit hours by 2021. Currently, Academic Support preregisters all full-
time new students for 15 hours; however, a number of these students choose to take less than 15 hours. The importance of 15-to-
finish begins with the information given to interested students before admission and is incorporated into new faculty advisor
training each Fall, advising review sessions each fall and spring, and financial aid counselors encourage students to take 15 hours a
semester to graduate on time. Also, marketing materials are mailed to all students and their families showing the financial benefit of
graduating on-time prior and during orientation.

MEASURES OF PROGRESS AND SUCCESS
Metric/data element:

Percentage of the student body enrolled in 15+ hours, completing 30 hours within first year, and graduating in 2 years for an
associate degree or a bachelor’s degree in 4 years.

Baseline measure:

Among fall 2012 cohort, 96 (64.86%) earned an associate degree in 2 years.
Among fall 2010 cohort, 37 (62.71%) earned a bachelor’s degree in 4 years.
Interim Measures of Progress:

Projected Targets for AY 2017-2018

Projected 45% of fall 2017 cohort will enroll in 15+ hours. 33% of the fall 2017 cohort of first-year students will successfully
complete 30+ collegiate credit hours in their first academic year.

Results

Approximately 43% of the Fall 2017 new-student cohort was enrolled in 15 or more credit hours, which is a slight increase
from Fall 2016. The total student population enrolled in 15 or more credit hours also increased from Fall 2016.

Roughly 27% of the fall 2017 first-year cohort completed 30+ hours during the 2017-2018 academic year. This surpassed
our goal of 25% given for the 2015 CCG plan update; however, this is a slight decrease from the previous Fall 2016 first-year
cohort.

Projected Targets for AY 2017-2018:

93 associate-degree-seeking students from the fall 2016 cohort will graduate in 2 years, and 80 baccalaureate-degree-
seeking students from the fall 2014 cohort will graduate in 4 years.

Results

96 associate-degree-seeking students from the fall 2016 cohort graduated within 2 years (Fall 2016 — Summer 2018). An 8%
increase over the fall 2015 cohort and 3% above our projected target of 93 on time graduates from the fall 2016 cohort.

70 baccalaureate-degree-seeking students from the fall 2014 cohort graduated within 4 years (Fall 2014 — Summer 2018). A
slight decrease from the fall 2013 cohort and the projected target of 80 on time baccalaureate graduates from the fall 2014
cohort.

MEASURES OF SUCCESS:
Increase the number and percentage of students enrolled in 15+ hours each semester.

Projected target: 45% of fall 2018 cohort will enroll in 15+ hours.
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Increase the number and percentage of first-year students successfully completing 30+ hours of collegiate credit hours in their first
academic year.

Projected target: 33% of the fall 2018 cohort of first-year students will successfully complete 30+ collegiate credit hours in their first
academic year.

Projected target: 20% of first-year associate-degree-seeking students from the fall 2017 cohort will graduate in 2 years, and 30% of
first-year baccalaureate-degree-seeking students from the fall 2015 cohort will graduate in 4 years.

LESSONS LEARNED

Tracking for on-time graduation will now be measured in percentage, as opposed to a specific number goal, for uniformity and to
better align with other CCG goals. ABAC continues to support the 15-to-finish national effort through timely communication, pre-
registering students before their orientation for 15 credit hours, discussing 15-to-finish with financial aid counselors, and training
new faculty advisors on the importance of 15 credit hours. A continued challenge that ABAC faces is new students altering their
schedule to 12 hours after Orientation due to the fear of taking too many hours to start. Continued monitoring of schedules and
educating students and their families about the importance

HIGH-IMPACT STRATEGY: MILESTONES ON PROGRAM MAPS

Establish milestones as part of program maps to facilitate defining when students are ‘off track.’

RELATED GOAL
Goal 4: Provide intrusive advising to keep students on track to graduate

DEMONSTRATION OF PRIORITY AND/OR IMPACT
This high-impact strategy seeks to improve progression and timely graduation by making sure that students
are meeting required milestones by 30 and 90 hours.

PRIMARY POINT OF CONTACT FOR THIS ACTIVITY
Nicholas Urquhart, Director of Academic Support (Nurquhart@abac.edu)

SUMMARY OF ACTIVITIES
90-hour checkpoints are performed each fall and spring semester for baccalaureate-degree-seeking students, and 30-hour checks
(completion of General Education Core Area A) are completed each fall and spring semester for all students.

This high-impact strategy has been a success for ABAC. As the data shows (see metrics below), 61% of identified off-track students
for spring 2017 graduated by the following spring.

In the spring of 2017 30-hour checks were conducted and 174 were identified as not having satisfied Area A of the General Core
Curriculum. These students were contacted and enrolled for the appropriate course the following semester to help a timely path to
graduation.

The institution uses the following criteria for identifying baccalaureate students who are off-track toward on-time graduation:

RHSC deficiencies remaining

Completion of the Core Curriculum

Residency Requirements

Curriculum completion on degree track

Legislative requirements

Minimum GPA requirement for graduation

Academic Support compiles a list of these students each semester and follows the below protocol:

e Sends email communication to each student

e Sends the compiled list to the students’ academic advisor and dean of the school in which the student is advised

e  Follows up with the student to assist them in getting on track for on-time graduation
Students who have not completed Area A of the Core Curriculum or have an RHSC deficiency by 30-hours are considered to be off-
track. These students are contacted by Academic Support and assisted in registering for the appropriate course(s) for the following
term. Notification is also sent to each student’s advisor.

MEASURES OF PROGRESS AND SUCCESS
Metric/data element:
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For 90-hour checkpoints the percentage of identified off-track students who successfully graduate and for 30-hour checks the
percentage of identified off-track students who successfully complete identified mile markers for persistence to graduation (i.e.
completion of Area A).

Baseline measure:

The first 90-hour check was performed spring 2015. That check revealed that 62 baccalaureate-degree-seeking students were off-
track to graduate within the next two terms.

Interim Measures of Progress:

90-hour checkpoints

Off Track | Graduated | Percentage graduated

Spring 2015 62 41 66.13%
Fall 2015 92 57 61.96%
Spring 2016 39 20 51.28%
Fall 2016 106 81 76.42%
Spring 2017 75 46 61.33%
Fall 2017 212 NR NR

Spring 2018 180 NR NR

30-hour Checkpoints

Off Completion Percentage
Completed
Track of Area A .
Milestone
Spring 2015 128 100 78.13%
Spring 2016 155 117 75.48%
Fall 2016 205 133 64.88%
Spring 2017 154 102 66.23%
Fall 2017 158 NR NR
Spring 2018 134 NR NR

Projected target for AY 2017-18: 60% of the baccalaureate-degree-seeking students who were off-track at the 90-hour check mark
in fall 2016 & spring 2017 graduate within two terms.

Result

81 of the 106 (76%) students identified as off track for their baccalaureate in fall of 2016 graduated on-time. This goal surpassed our
projected target of 60%.

46 of the 75 (61%) students identified as off track for their baccalaureate in spring of 2017
Projected target for AY 2016-17: 80 baccalaureate-degree-seeking students from the fall 2014 cohort will graduate on time.

Result

82 baccalaureate-degree-seeking students (28%) from the fall 2014 cohort graduated on-time in 4 years. This goal is exceeded our
projected target of 74 on time baccalaureate graduates from this cohort.

MEASURES OF SUCCESS:
At least 80% of the number of students, who are identified as being off-track at 90 hours are now back on-track to graduate by 120
hours.

Projected target: 70% of the baccalaureate-degree-seeking students who were off-track at the 90-hour check mark in Fall 2017 and
Spring 2018 will graduate within 30 credit hours.

Increase the number of baccalaureate-degree-seeking students who graduate OT.

Projected target: 30% of baccalaureate-degree-seeking students from the fall 2015 cohort will graduate on time.
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LESSONS LEARNED

Initially, during the 2014-15 academic year, we were surprised by the number of baccalaureate students who reached 90-hours
without completing RHSC requirements or the Core Curriculum. Due to these deficiencies, Academic Support implemented 30-hour
checks to help keep all students on-track for on-time graduation. The effects of the 90-hour checks can be seen in the number of
students graduating within one academic year after being identified. Academic Support continues to work with students who are
determined to be off-track and get them registered for the required course(s) the following semester. Advisors are notified of the
requirements to ensure the students do not withdraw from the required classes.

HIGH-IMPACT STRATEGY: INTRUSIVE ADVISING
Ensure that students who are deemed to be off track subsequently receive timely and targeted academic intervention to restore
appropriate progress toward graduation.

RELATED GOAL
Goal 4: Provide intrusive advising to keep first time probation students on track to graduate

DEMONSTRATION OF PRIORITY AND/OR IMPACT
This high-impact strategy seeks to improve progression and retention by aggressively targeting students who go on probation for the
first time, particularly first-year students.

PRIMARY POINT OF CONTACT FOR THIS ACTIVITY
Nicholas Urquhart, Director of Academic Support (Nurguhart@abac.edu)

SUMMARY OF ACTIVITIES

In addition to the checkpoints at 30 and 90 hours described above, the College targets students who are placed on academic
probation after their first semester of enrollment. To help get first-time students on probation back on track to graduate, ABAC
requires these students to participate in AIM (Academic Intervention Management). This program engages the student in individual
interventions, offered both face-to-face and online, with the express purpose of helping students improve their GPA to avoid
suspension after their second semester.

The total number of students who participated in the AIM program for AY 17-18 was 160. The percentage of students who
completed the AIM program after their 1st semester on probation was 132 (83%).

Of the 160 students, 79 (50.4%) were placed on suspension at the end of Spring 2017. This percentage is down from 54.27% placed
on suspension at the end of Spring 2016. The number of AIM participants who were not suspended totaled 81 (50.6%).

Students required to participate in an AIM orientation meeting with their assigned Academic Support Counselor at the beginning of
the Spring 2018 semester. From there, Students were encouraged to meet with their assigned Academic Support Counselor every 2-
3 weeks through the semester and to attend the following seminars throughout the term:

Time Management: School/Work/Life/& Fun
How to Study & Visit to the Academic Achievement Center
How to Study for the Sciences
Financial impact of poor grades
Financial Success in College
Money Management
Meeting with your advisor
Resume Workshop
e  Prepping for Finals
Students who failed to keep an appointment were called, sent a text, and visited if they lived on campus. These individual sessions
focused on the student’s goals and the development of a plan to get the student back in good academic standing and progress
toward graduation. The students were also placed in an online (D2L) course platform where they could further access information
presented in the above seminars.

MEASURES OF PROGRESS AND SUCCESS
Metric/data element:

Percentage of first-time probation students who completed the AIM program and placed on Academic Suspension | at the end of
their second term.

Baseline measure:
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The percentage of students who successfully completed AIM after their 1st semester on probation was 141 (78%) in AY12-13, 176
(66%) in AY13-14, and 184 (65%) in AY14-15.

Of these students, 49% were placed on suspension in AY12-13, 49% were placed on suspension in AY13-14, and 59% were placed on
suspension in AY14-15.

For AY 12-13, 60% of students who did not successfully complete AIM where suspended. Respectively, in AY 13-14, 59% were
suspended who did not successfully complete AIM, and 81% were suspended for AY 14-15. For the AY 15-16, 51% of students who
went through the AIM program were placed on Academic Suspension. This was an 8% decrease from the previous AY 14-15. Though
suspension of those participating in AIM for the AY 15-16 rose slightly, the overall number was still significantly lower than the 14-15
AY.

The total number of students who participated in the AIM program for AY 16-17 was 164. The percentage of students who
completed the AIM program after their 15t semester on probation was 123 (75%). Of the 164 students, 89 (54.27%) were placed on
suspension in at the end of Spring 2017. 40 (53%) of the 75 that earned a term GPA of at least 2.0 to avoid suspension, were placed
back in good academic standing at the end of Spring 2017.

Interim Measures of Progress:: 2017-2018
The number of students taking part in the AY 17-18 AIM program was 160.

Of those students, 109 (68%) improved their OGPA, up from Spring 2017. The number of students not suspended also rose from
Spring 2017 to 50.6% (81 individuals). The number of participants in Good Standing was 41 (25.6%), and those continuing on
Academic Probation was 40 (25%), Both of these numbers are up from Spring 2017. A total of 132 (83%) students completed the
minimum requirements of AIM.

PROJECTED TARGETS SET DURING AY 18-19:
Measures of Success:

85% of students in AIM will successfully complete this program after their 1st semester.
Reduce the percentage of first-year students who are placed on academic suspension after their 2nd semester of attendance.

Projected target: 51% of students who completed AIM will avoid academic suspension.

LESSON LEARNED

Students who met at least biweekly with an Academic Support counselor had the highest success rate, and the majority avoided
suspension and were placed back in good academic standing. A roadblock that is difficult to overcome is getting students on
probation to commit to the seminars as required. These challenges have led Academic Support to review our program and
determine the best practices and techniques, particularly the Academic Support Counselors’ level of intrusion, to encourage student
attendance at these seminars.

HIGH-IMPACT STRATEGY: DUAL ENROLLMENT

Participate in dual enrollment or joint enrollment programs for high school students.

RELATED GOAL
Goal 6: Shorten time to degree completion through programs that allow students to earn college credit while still in high school and
by awarding credit for prior learning that is verified by appropriate assessment.

DEMONSTRATION OF PRIORITY AND/OR IMPACT
This high-impact strategy seeks to provide high school students the opportunity to earn college credit and gives ABAC an
opportunity to highlight our faculty & resources to these high performing students.

PRIMARY POINT OF CONTACT FOR THIS ACTIVITY
Dr. Cyndy Hall, Director of Dual Enroliment, chall@abac.edu

SUMMARY OF ACTIVITIES
ABAC’s enrollment in the Dual Enrollment program saw a slight increase from 2017 to 2018.

489 students enrolled in the Dual Enrollment program for the 2016-17 academic year, and 492 students enrolled for the 2017-18
academic year. Participation in the Dual Enrollment program is forecasted to decline within the university system, due to competing
admission standards with the technical school system.
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The Dual Enrollment director attended various middle school and high school events to promote ABAC’s Dual Enrollment program.
Parent nights and open houses were attended at Colquitt County high school, Irwin County high school, Tiftarea Academy, Gray
Middle School, and Tift County High School.

The Office of Enrollment Management held a guidance counselor workshop at ABAC: Dual Enrollment is a discussion topic.

The director of Dual Enrollment provided weekly on-site advising sessions for the students at Colquitt County high school in the
spring of 2017.

The director of Dual Enrollment is a member of the governing board for Tift County high school’s new College and Career center.

MEASURES OF PROGRESS AND SUCCESS
Metric/data element:

Number of students participating in the dual enrollment program.
Number of earned credit hours earned by dual enrolled students.
Baseline measure:

In fall 2014, 198 students were enrolled in dual enrollment classes at ABAC. That number rose to 232 in spring 2015. In AY14-15,
dual enrolled students earned a total of 2599 credit hours at ABAC.

Interim Measures of Progress:: 2017-2018

492 students participated in the Dual Enrollment program in AY 17-18. A total of 3361 credit hours was earned by this group of
students.

Projected targets identified for AY 17-18:
1) 450 students will participate in Dual Enrollment in the 2017-2018 academic year.
a) 492 participated in the dual enrollment program, which exceeded the projected goal.
2) Dual Enrollment students will earn 3140 credit hours in the 2017-2018 academic year.
a) Dual enrolled students earned a total of 3361 credit hours for the 2017-178 academic year. This is a 7% increase from
AY 2016-2017.

MEASURES OF SUCCESS:
Maintain the number of students participating in Dual Enrollment.

Projected target: 450 students will participate in Dual Enrollment in the 2018-2019 academic year. A higher goal was not set due to
expected decline.

Maintain the number of earned credit hours by Dual Enrollment students.

Projected target: Dual Enrollment students will earn 3300 credit hours in the 2018-2019 academic year.

LESSONS LEARNED

Dual Enrollment programs continue to require a substantial allocation of resources to remain competitive with the TCSG. In addition
to paying personnel to direct the program, the college loses revenue due to the waiving of mandatory fees and paying for textbooks.
Another challenge, which is seen by the slight decrease in enrollment and credit hours earned by dual enrolled students, is the
partnership of TCSG with Baconton, Fitzgerald, Irwin County, and Cook high schools. A related challenge is that students are opting
to take AP classes in high school as opposed to participating in the Dual Enrollment program.

Due to the continued competition with the TCSG, growth in Dual Enrollment and earned credit hours is expected to decrease.
Despite these challenges for the 2017-18 AY, the Director of Dual Enrollment & Honors Program will continue to visit various schools
and promote the Dual Enrollment program. She/he will advance ABAC's ties to Tift County high school by sitting on the governing
board of the new College and Career Academy. She/he will continue advising sessions at Colquitt County and Tiftarea high schools.
She/he will continue to provide easy book delivery and pick up to schools restricted by a long distance. The director will continue to
work with each high school to make the process of applying and registering as smooth as possible.

HIGH-IMPACT STRATEGY: TRANSFORMING REMEDIATION

Enroll students in need of remediation in gateway collegiate courses in English and mathematics, with co-requisite Learning Support
(LS).

RELATED GOAL
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Goal 7: Increase the likelihood of degree completion by transforming the way that remediation is accomplished.

DEMONSTRATION OF PRIORITY AND/OR IMPACT
This high-impact strategy seeks to improve progression and retention by pre-registering all students with a learning support (LS)
class for the required co-requisite or foundation LS course.

PRIMARY POINT OF CONTACT FOR THIS ACTIVITY
Nicholas Urquhart, Director of Academic Support, Nurquhart@abac.edu

SUMMARY OF ACTIVITIES
Continued placement of students who need co-requisite remediation into the required

e Implementation of new USG placement guidelines

e  Co-requisite only options for English and math

e New students who placed into learning support were automatically registered for the required LS class by Academic
Support

MEASURES OF PROGRESS AND SUCCESS
Metric/data element:

e Percentage of required students placed into co-requisite remediation

e Percentage of co-requisite LS students who successfully complete the associated gateway course

e Percentage of students who start in co-requisite remediation who complete degrees within 150% of the time
Baseline measure:

In fall 2013, no LS students were in co-requisite classes.
Interim Measures of Progress:: 2017-2018: Update

For fall 2017, 53 out of 61 (87%) of English LS students were in the required co-requisite class. Reaching 100% LS placement is
challenging due to some students being roster verified out class, being granted a hardship pass for one term, or dropping the course
from their schedule. From the 53 enrolled in corequisite English 35 (66%) passed the associated gateway course

Also, for fall 2017, 380 students required learning support math. Of these students, 256 (67%) were enrolled in a co-requisite course.
One additional factor limiting 100% LS placement for mathematics is capacity. A number of students had to take their required LS
math the following term.

e  Of the 256 students enrolled in a LS math co-requisite course, 119 (46%) passed the associated gateway course.
Projected targets identified for AY 17-18:

1) For Fall 2017, 100% of students who require LS English will be enrolled for the co-requisite remediation course. 51% of
students who require LS math will be enrolled for the co-requisite remediation course.
a) 53 (87%) of English LS students were placed into the required co-requisite class.
b) 256 (67%) of math LS students were enrolled in the co-requisite support course.

2) 20% of students who successfully complete co-requisite remediation will complete degree requirements within 150% of
time.
a) For Fall 2014, 169 new students required learning support. Approximately, 2.3% of these students graduated on-time

within 4 years.

b)  Six-year graduation rates will be available beginning Spring 2020.

MEASURES OF SUCCESS:
Increase % of students who start in co-requisite remediation who complete degrees on time.

Projected target: For Fall 2018, 90% of students who require LS English will be enrolled for the co-requisite remediation course. 90%
of students who require LS math will be enrolled for the co-requisite remediation course.

Increase % of students who start in co-requisite remediation who complete degrees within 150% of time.

Projected target: 20% of students who successfully complete co-requisite remediation will complete degree requirements within
150% of time.

LESSONS LEARNED
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ABAC had a 7% increase, from the fall of 2016, in the number of students requiring learning support for fall 2017. The majority of
students, who need learning support, are being placed into the co-requisite model. Also, the number of students completing the
gateway course is steadily increasing under the new model.

Continued work is needed to identify and implement best practices in supplementing college-level instruction in the math co-
requisite courses. ABAC English and math faculty are actively engaged in collaborative research and USG initiatives to determine
how best to re-structure LS courses for student success.

OBSERVATIONS

The high-impact strategies listed above have proven to be successful for ABAC and tie into our institutional mission, “To engage,
teach, coach, mentor, and provide relevant experiences that prepare the Graduate for life.” Our success comes from faculty and
staff collaboration and administrative support to increase student progression and retention. Comparison of the 2018 campus plan
update to the previous AY update shows that ABAC continues to make significant gains toward helping students progress toward on-
time graduation.

ABAC’s most successful CCG strategies for 2017-18 include the continued number of full-time enrolling students in 15+ hours each
semester and placing all students needing remediation into the appropriate English and math co-requisite courses. Also, a rise in
retention was noted due to continued efforts towards proactive advising. Progress has been maintained during the 2017-18 AY
through the AIM program, 30- and 90-hour benchmark checks, and pre-registering incoming first-year, full-time students for 15+
hours.

MOMENTUM YEAR 90-DAY UPDATE

Momentum year is designed to help students start their college careers by making a purposeful choice in a focus area, with a
productive academic mindset that follows a sequenced program map that includes core English and math, nine credits in the
student’s academic focus area, and 30 credit hours in their first year. ABAC has accomplished or is currently working on the following
Momentum Year initiatives:

e Clearly defined focus areas that will be fully implemented by Fall 2019

e Mindset Survey will be given to all students in English 1101 beginning Fall 2018

e  Currently developing program maps that will have students complete the Area A English and math requirement, take 9
hours in focus area, and complete 30 hours within their first year. Program maps will be available in Spring 2019 and fully
implemented by Fall 2019
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Albany State University

Albany State

University &8

POTENTIAL. REALIZED.

INSTITUTION’S MISSION AND STUDENT BODY PROFILE

In the 2017-2018 academic year, Albany State University (ASU), as a consolidated multi-campus institution offered certificates,
transfer associate degrees, career associate degrees, bachelor’s degrees, master’s degrees and an education specialist degree in five
colleges: College of Arts and Humanities, College of Business, Darton College of Health Professions, College of Sciences and
Technology, and College of Education. Two campuses are located in the City of Albany, GA. A small number of degree programs are
also offered at three additional instructional sites at the Cordele Center (Cordele, Georgia), South Georgia State College (Waycross,
Georgia) and Southern Regional Technical College (Cairo, Georgia). Albany State University was officially consolidated with two-year
state college, Darton State College (DSC), by the Board of Regents (BOR) of the University System of Georgia (USG). Announced in
Fall 2015, the consolidation became official in January 2017.

The mission of the consolidated institution, approved by the BOR in March 2016, follows.

Albany State University, a proud member institution of the University System of Georgia, elevates its community
and region by offering a broad array of graduate, baccalaureate, associate, and certificate programs at its main
campuses in Albany as well as at strategically-placed branch sites and online. Committed to excellence in teaching
and learning, the University prepares students to be effective contributors to a globally diverse society, where
knowledge and technology create opportunities for personal and professional success. ASU respects and builds on
the historical roots of its institutional predecessors with its commitment to access and a strong liberal arts heritage
that respects diversity in all its forms and gives all students the foundation they need to succeed. Through creative
scholarship, research, and public service, the University’s faculty, staff, students, and administrators form strategic
alliances internally and externally to promote community and economic development, resulting in an improved
quality of life for the citizens of southwest Georgia and beyond.

ASU registered 6,615 traditional and non-traditional students in Fall 2017. The number of registered students at the start of the Fall
2018 semester decreased slightly to approximately 6,400. On average, seven out of ten students were female and self-identified as
African American. On-campus student housing reached full capacity of approximately 2,361 residents. The consolidated institution
retained ASU’s selective standards for freshman admission to baccalaureate programs, but also incorporated former DSC’s standards
for freshman admission to ASU’s certificate and transfer associate degree access pathways. Admission to career associate degree
programs offered in the Darton College of Health Professions at ASU continued to be selective. Below are tables showing ASU’s
student profiles.

FALL 2018 STUDENT PROFYILE SUMMARY

ASU Total Enrollment | *Fall 2018 | Fall 2017 | Fall 2016 | % Chanc_[e from 2017 to 2018
Freshman 2862 2899 2608 -1.28%
Sophomore 1238 1426 2768 -13.18%

Junior 992 1051 541 -5.61%

Senior 860 886 797 -2.93%

Graduate 371 353 447 5.10%

N 6323 6615 7161 -4.41%

Sources: Historical data is from USG Semester Enrollment Report; Current year data is extracted from the local Enterprise System.
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ASU Total Enrollment *Fall 2018 Fall 2017 Fall 2016
Male 28% 29% 29%
Female 72% 71% 71%
African American/Black | 72% 70% 64%
White 16% 22% 30%
**Others 12% 8% 6%
**QOthers: Hispanic, Asian or Pacific Islander, American Indian/Alaska Native, Multiracial and Not Specified
ASU Total Student Enrollment Status
Full Time 68% 62% 57%
Part Time 32% 38% 43%
Average Age of Fall 23 24 26
Class
ASU Total Student Enrollment by Degree Level
Certificate 0.17% 0.32% 0.54%
Associates 53.58% 53.39% 54.62%
Bachelors 40.38 40.95 38.60%
Masters 5.87% 5.34% 6.24%
Total 100% 100% 100%
*Data as of 9-4-2018
ENROLLED UNDERGRADUATE STUDENT AVERAGE CREDIT HOURS IN FALL *2018 Fall *Fall
(11.95) 2017 2018
Undergraduate students who have registered for 15 or more credit hours 25% 29%
Undergraduate students who have registered for less than 15 credit hours 75% 71%

ASU FIRST-TIME FRESHMEN SUMMARY DATA
Fall 2017 | Fall 2016 | % Change from 2017 to 2018

ASU First-Time Freshmen Students | *Fall 2018

N | *1644 1430 | 862 | 14.97%

ASU First-time Freshmen Students *Fall 2018 Fall 2017 Fall 2016

Male 28% 31% 34%

Female 71% 68% 66%
Undeclared 0% 1% 0%

African American/Black 81% 87% 80%

White 2% 3% 14%

**Others 17% 10% 6%

**Qthers: Hispanic, Asian or Pacific Islander, American Indian/Alaska Native, Multiracial and Not Specified
Average Age of Fall Class 18 18 19

NEW FRESHMEN AVERAGE REGISTERED CREDIT HOURS (14.02) Fall 2017 | *Fall 2018
Undergraduate students who have registered for 15 or more credit hours 38% 43%
Undergraduate students who have registered for less than 15 credit hours 62% 57%
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INSTITUTIONAL COMPLETION GOALS, HIGH-IMPACT STRATEGIES &

ACTIVITIES

HIGH IMPACT STRATEGY 1: PEER TUTORS IN COURSES WITH HIGH DFW RATES
Albany State University has assigned peer tutors to assist students enrolled in courses with high rates of failure through recorded
grades: D, F, or W. Peer tutors primarily work in a designated tutoring or learning center and conduct one-on-one or small group

(fewer than 3 students) tutoring.

COMPLETION GOAL:

This strategy aligns with the USG goal of restructuring instructional delivery to support educational excellence and student success.

DEMONSTRATION OF PRIORITY OR IMPACT:

Retention and progression are major concerns for the university. This strategy is designed to assist students who are experiencing
difficulty in completion of courses, which in turn, delays completion of a credential. The strategy is implemented to provide
academic support to improve student performance in courses with high failure rates.

SUMMARY OF ACTIVITIES:

During the 2017-2018 academic year, Albany State University continued modification of its peer-tutoring program in an effort to
consolidate and expand services that previously were delivered inconsistently. Currently, peer tutors work in a centralized tutoring
or learning center. Peer tutors conduct one-on-one or small group sessions in courses associated with high rates of recorded failing
grades: D, Fand W. Peer tutors assist the professionals in the Writing and Math Centers during daytime operating hours, while the
centralized tutoring centers are open from 4:00 p.m. to 8:00 p.m. every Monday through Thursday. Friday is reserved for training
for the peer tutors. Students in need of assistance who cannot attend tutoring during regular business hours are encouraged to

make appointments directly with a tutor.

MEASURE OF PROGRESS AND SUCCESS:

In the Fall 2017 semester, there were 1,154 unique visitors to the tutoring centers. This is a significant increase over the previous
year of 140 total visitors. The passing rate of students who attended tutoring in the Fall 2016 semester was 77.14%. The passing
rate at the end of the Fall 2017 semester was 81.60%. Therefore, this practice resulted in a 740% in student participants and a pass

rate increase of 4.46%.

Final Grade Fall 2016

Final Grade Fall 2017

Total A, B, C, S- 108

Total A, B, C, **S- 665

Total D, F, U- 32

Total D, F, **U- 119

Total W, WF, WU-0

Total W, WF, WU-31

Total - 140

Total - 1154

Passing Rate: 77.14%
**Grade of S = Satisfactory; Grade of U = Unsatisfactory

Passing Rate: 81.60%

During the Spring 2018 semester, there were 894 unique visitors to the tutoring centers. This is a significant increase over the Spring
2017 total of 127 total visitors. The passing rate of students who attended tutoring in the Spring 2017 semester was 79.07%. The
passing rate at the end of the Spring 2018 semester was 78.43%. Despite the slight decline in the Spring 2018 semester pass rate
relative to the prior year, 0.64%, the increase in student participants by 604% is a significant improvement.

Final Grade

Final Grade

Total A, B, C, S- 102

Total A, B, C, S- 509

Total D, F, U- 27

Total D, F, U- 117

Total W, WF, WU-0

Total W, WF, WU-23

Total - 129

Total - 894

Passing Rate: 79.07%
**Grade of S = Satisfactory; Grade of U = Unsatisfactory

LESSONS LEARNED:

Passing Rate: 78.43%

This has proven to be a very successful strategy overall for students who take advantage of peer tutoring. We have learned that
most students are not aware of the services offered. To address this issue, more targeted information regarding tutoring services is
embedded in the First Year Experience (FYE) classes. Also, first year English classes are given Writing Center/Tutoring orientations at
the start of the semester. We also found it effective for faculty to include information about the centers in course syllabi. The
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website for Academic Advising has also been updated to provide more details on the program and to encourage participation.
Finally, locations in which peer-tutoring services are offered have been strategically consolidated and expanded to make it easier for
students to gain access.

PRIMARY POINT OF CONTACT:
Mr. Jeremiah Pitts; 229-317-6860 or jeremiah.pitts@asurams.edu

HIGH IMPACT STRATEGY 2: IMPLEMENTATION OF ONLINE SCHOLARSHIP APPLICATION
PORTAL

Albany State University implemented a scholarship process that promotes student access and retention through the award of
financial assistance based on both need and merit. The multi-pronged approach provides better access to scholarship information,
applications, and assistance through collaborative efforts of multiple departments. This new strategy enables electronic and paper
applications to be submitted, reviewed, and awarded in an efficient manner.

COMPLETION GOAL:
This strategy supports the ASU and USG strategic goal of increasing the number of undergraduate degrees awarded by assisting
students with financial barriers to continuous enrollment and progression.

DEMONSTRATION OF PRIORITY OR IMPACT:

This activity aligns directly with the university’s strategic plan, specifically ASU Institutional Goal 4, which states: Expand Access to
Higher Education - Albany State University will promote student success for all by welcoming students from varying levels of
academic preparation, keeping costs low, offering flexible class times and instructional modalities, and pairing high student
expectations with exceptional mentoring, advising, and tutoring. It is also directly related to Institutional Goal Five (5), which states:
Elevate Historically Underserved Populations - Albany State University will recognize and address the many challenges that face
African Americans and other students of color, adult learners, first generation students, students from low socioeconomic
backgrounds, and others from underserved populations, and form strong partnerships with K-12, government agencies, and
community outreach organizations to increase access and success rates.

SUMMARY OF ACTIVITIES:

Matching of students to appropriate scholarships was accomplished through incorporation of an online scholarship application
process that took into account student demographics including, but not limited to, desired course of study, current academic
standing, and ability to finance education. The online application portal is linked to the Financial Aid tab of the university’s website
under “Types of Financial Aid.” Furthermore, scholarship opportunities were marketed through faculty, staff, and student email
accounts; announcing deadlines, and locations of the scholarship portal as well as hardcopy applications. The opportunities were
also distributed by the Office of Financial Aid. Awards were made in a timely fashion as a result of collaboration among the Office of
Institutional Advancement, Office of Financial Aid and the ASU Foundation.

Building on the prior year when ASU significantly elevated its scholarship application and award process, the Office of Institutional
Advancement used a coordinated marketing strategy to increase the number of students who were aware of the streamlined
application procedures. This resulted in an increase in the number of registrants and applicants (students who actually completed
an application). The appointment of a dedicated person to assist students with application for university scholarship opportunities
resulted in more students completing the applications correctly. The online scholarship portal, which allowed for identification and
review of available scholarships by students and more effective matching of students’ applications to appropriate opportunities
proved its worth as nearly twice as many students registered in this year as compared to the prior year.

MEASURE OF PROGRESS AND SUCCESS:

The period of July 1, 2017 — June 30, 2018 covers scholarships applied for, reviewed and awarded for Fall 2017, Spring 2018, and
Summer 2018 semesters. In addition to online scholarship applications, Albany State University allowed the continued use of the
paper submission process.

The Foundation has utilized the online software for two years. Year to date results show a significant uptick in the number of
students inquiring about scholarships and actually completing applications. The chart below shows progression in the number of
applicants when comparing the prior two fiscal/academic years. Many students completed multiple applications, which when
tallied, resulted in a total of 3,268 applications for FY 2018.
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Applicable Number of # of Students # of # of Total
Period Students completing | Applications | Scholarships Scholarship
Registering at | Scholarship completed Awarded Dollars
site and Applications Awarded
Viewing
Scholarships
July 2017 - 898 588 3092 483 $113,629
July 2018
July 2016 — 595 383 1588 152 $77,123
June 2017

Note: The total number of students completing applications for both periods is an unduplicated number.

LESSONS LEARNED:

There have been numerous lessons learned from implementation of the online scholarship portal. One of the most important is the
need for adequate marketing, training, and orientation for students and parents. This would include informing them of the
availability of the online applications and the necessary documentation for consideration of an award. The Office of Institutional
Advancement will collaborate with the Enrollment Management unit to include a session on the AwardSpring portal in the schedule
for new student orientation sessions. More direct communication will be distributed via email.

PRIMARY POINT OF CONTACT:
Mr. Andrew Floyd; 229-317- 6725 or andrew.floyd@asurams.edu

HIGH IMPACT STRATEGY 3: IMPLEMENTATION OF ELECTRONIC FINANCIAL AID DOCUMENT
SUBMISSION PORTAL

The Office of Financial Aid instituted an electronic document submission process in 2016. This process streamlines use of the
financial aid system by simplifying financial aid forms and allowing students to upload requested documentation online. Documents
are also stored and can be reviewed by financial aid counselors from this site.

COMPLETION GOAL:

This strategy aligns with the ASU and USG goal of increasing the number of undergraduate degrees awarded by USG institutions by
removing barriers to timely review and award of financial aid funds, where students are eligible. This award of funds to eligible
students, in turn, allows student to continue progression toward timely completion of a credential.

DEMONSTRATION OF PRIORITY OR IMPACT:

This process increased access to the financial aid system for students who were missing documents that inhibited review to
determine eligibility for an award. This also increased efficiency of document submission and packaging for financial aid review and
verification; thereby reducing complaints that previously submitted paperwork was lost or misplaced.

SUMMARY OF ACTIVITIES:

During the 2016-2017 academic year, there were 703 students processed for verification, which is a Department of Education
requirement to verify income, assets and household information for students and parents. Due to consolidation of data for the
2017-2018 academic year, the number of students processed increased to 2,198. Once the university receives the Institutional
Student Information Record (ISIR)/Free Application for Federal Student Aid (FAFSA), the student is notified by the system that there
are outstanding requirements. The system provides step by step instructions to the student regarding how to access the document
submission website and create an account. Once all documentation is uploaded into the portal and submitted electronically, the file
goes into a virtual workflow that can be retrieved and reviewed by the institution’s financial aid counselors.

MEASURE OF PROGRESS AND SUCCESS:

Adoption of the portal has resulted in a 100% paperless environment for verification of files and created ease and efficiency for
students submitting documentation. In 2018, there has been a 250% increase in the number of students completing the application
process by the deadline of July 1.

An additional consequence has been more successful audit and compliance results because the paperless system streamlines
documentation requested, creates notices to prevent conflicting information and stores documentation for easy retrieval. The
university has also received a successful audit this year by the state’s Department of Audit and Accounts, with no verification-related
findings.
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LESSONS LEARNED:

This has proven to be very successful in streamlining the document submission process. We have learned that many students
submitted documentation that was not requested because they did not fully understand the instructions. They also were not aware
that doing so extended the normal processing time for verification, which is frustrating for both students and their parents. To
address this issue, we will create how-to videos to walk students through the process of verification, submission of documents via
this portal, and use of the help features on the site to ensure that they are submitting the appropriate documentation.

PRIMARY POINT OF CONTACT:
Ms. Stephanie Lawrence; 229-317-6937 or stephanie.lawrence@asurams.edu

HIGH IMPACT STRATEGY 4: LAUNCH OF A UNIVERSITY CALL CENTER TO PROVIDE DIRECT
CUSTOMER SERVICE TO STUDENTS

Albany State University initially launched a Call Center for the Office of Admissions and Recruitment in response to feedback from
students that call wait times were too long in critical offices at the institution. The Call Center’s primary function is to provide
intrusive customer service to prospective and current students as well persons in need of general and detailed information related
to admissions and recruitment procedures.

COMPLETION GOAL:
This strategy aligns with the ASU and USG strategic goal of improving access for underserved and/or priority communities.

DEMONSTRATION OF PRIORITY OR IMPACT:

The Call Center has a direct impact on recruitment and retention of students by providing high-touch guidance, technical assistance
and support to callers/students. Center staff are liaisons and first responders to prospective students and others who are
attempting to communicate with the institution.

SUMMARY OF ACTIVITIES:

In the 2017-2018 academic year, the university expanded the scope of work for the Call Center and engaged a company called,
EdFinancial, Inc., to assist in processing of thousands of calls each month related to admissions, student accounts, and financial aid.
Center staff immediately began to respond to callers by either directly addressing the caller’s inquiry/concern or routing the call to
the proper department within the university to address the inquiry/concern.

MEASURE OF PROGRESS AND SUCCESS:

The Call Center measures throughput based on metrics generated by EdFinancial, Inc. Notes from each call are entered into each
student’s record in the Student Information System (SIS) to ensure consistency and accuracy in communication across departments.
During the reporting period, Call Center team members successfully responded to 53,420 calls.

With assistance from the Call Center, the Office of Admissions and Recruitment was able to enroll over 1,600 first-time freshmen, as
well as over 400 new transfer and other students in Fall 2018. This is the second consecutive year in which the university has
successfully enrolled more than 1,600 new freshmen.

LESSONS LEARNED:

The Call Center has proven to be successful in providing direct guidance to thousands of prospective and newly admitted students.
As a crucial function of recruitment and admissions processes, the lesson learned is that effective communication with “live”
operators, in parallel with efficient online systems, is vital to a successful enroliment strategy as well as overall student success.

PRIMARY POINT OF CONTACT:
Ms. Stephanie Lawrence; 229-317-6937; stephanie.lawrence@asurams.edu

REFLECTIONS, OBSERVATIONS & PLANS FOR NEXT YEAR

As the consolidated institution continues to enhance systems and processes that promote successful student recruitment, retention,
progression and completion of a credential, adjustments will be made to goals, strategies and associated measures for optimal
alignment with locally identified needs and resources. The university has placed significant time and resources into the
development and implementation of a comprehensive Student Success Model to streamline student support services, such as
academic advising/coaching, provision of learning support in math and English, and delivery of on-site and online tutoring as well as
professional supplemental instruction in writing and math.
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Other strategies identified in Fall 2017 were successfully implemented. All students advised by professional staff now receive
program maps. The new Student Success Model includes a reorganization of the services of the professional advisors, who are now
referred to as academic coaches. All students taking online classes are now required to complete an online orientation. The Student
Success Collaborative platform has been implemented for the 2018-2019 academic year. With these and other initiatives to be
launched with the new Student Success Model, we will have a new set of baseline data from which we will be able to establish a new
Complete College Georgia Plan and continue annual reporting of highest impact practices.

Strategies will continue to be evaluated on a periodic basis to determine level of impact and/or to remove any barriers that may
arise that impede progress toward achievement of completion goals. Those strategies that lead to greatest progression and
completion by students will be scaled up and possibly included in future reports.
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Atlanta Metropolitan
State College

Balisve - Begin- Becoms,

University System of Georgia

INSTITUTIONAL MISSION AND STUDENT BODY PROFILE

Founded in 1974, Atlanta Metropolitan State College (AMSC or Atlanta Metro or the College) is a public, access institution governed
by the Board of Regents of the University System of Georgia (USG). A core goal of AMSC is to provide a high quality, low-cost, and
accessible post-secondary education to residents primarily in the metro-Atlanta region. While the core priority of the college is
academics, AMSC endeavors for each student to take away a holistic and deeper experience that integrates academics and a range
of co-curricular activities, including experiential learning, life-skills training, leadership coaching, and civic/community services. The
College’s mission specifically addresses the needs of the urban, underrepresented, and under-resourced population who will, upon
completion, return to and positively transform the economic, social, and civic standing of society, particularly in the metro Atlanta
region.

For the FY18 academic year, AMSC had an enrollment of 2,501 (fall) and 2,268 (spring). The student demographic was composed of a
3:2 ratio of traditional/non-traditional students; 40% adult learners; 55% part-time students, fully commuter campus, with the race
demographic consisting of 92% African-American, 3% Caucasian, 3% Hispanic, and 2% Asian. Thirty-three percent (33%) of AMSC’s
students were enrolled in at least one learning support class each semester. Despite the numerous completion barriers for many of
its students, AMSC is proud to have the highest three-year, Associate Degree graduation rate (22%) among State Colleges in the
USG. Moreover, AMSC leads the USG State College sector in Associate degree graduation rates for both male and female African-
American students. Seventy-four percent (74%) of Atlanta Metro’s students receive the Pell grant, and 90%+ receive some form of
financial aid. The College’s highest enrolled academic programs, and highest number of degrees conferred annually, are in Business
Administration, Allied Health, and Criminal Justice.

AMSC’s 43-year history is replete with success stories of students who enter AMSC, many in learning support classes, who graduate
from AMSC, transfer to and distinguish themselves at the most prestigious professional, research, and graduate schools in the USG
and nation, and enjoy distinguished careers. Sixty percent (60%) of AMSC’s students are first generation, and 95%+ are Georgia
residents, from metro-Atlanta urban communities. The ability of AMSC to contribute graduates to the local workforce in a wide
range of occupations, with certificate to bachelor’s degree credentials, is a unique characteristic of the College.

Atlanta Metropolitan State College was approved for a level change in 2012, and is currently a level two SACSCOC accredited
institution, with the highest level being the baccalaureate degree. The College has six bachelor’s programs in Business
Administration, Digital Media and Entertainment, Applied Mathematics, Biological Science, Criminal Justice, and Organizational
Leadership, a fully online e-Major program. Other AMSC signature programs include the Moses Ector Law Enforcement Leadership
Academy (MELELA), a 1+2 Joint Program in Radiologic Technology with Grady Hospital, transfer articulation agreements with Atlanta
and Georgia Piedmont Technical Colleges for criminal justice, and a teacher education program offered by Kennesaw State
University on the AMSC campus. AMSC engages in numerous metro-Atlanta and community-based partnerships that “connect the
college to the community.” AMSC partners are from a range of sectors, including (1) corporate, (2) secondary and post-secondary
education, (3) small businesses, (4) medical, (5) entrepreneurships, (6) government, and (7) Faith-Based/Private institutions. AMSC
has a $114M economic impact on the metro-Atlanta region.

Atlanta Metropolitan State College has two overarching Complete College Georgia (CCG) priorities: (1) to achieve and sustain, at a
minimum, the national graduation rates for associate’s and bachelor’s degree seekers, and (2) to award 600 post-secondary
credentials annually, by 2025. Since the initiation of CCG, AMSC has increased its completions from 276/year to a high of 391 /year,
representing a +42% increase in credentials conferred over a six-year period (graph below). The high impact strategies presented in
this CCG update continues to move the institution closer to its 2025 targets.
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SUMMARY OF ACTIVITIES

HIGH-IMPACT STRATEGY #1: 1-IN-3
Strategy 1.0: 1-in-3 (one Associate’s degree in three years) provides a milestone and goal-setting strategy for part-time students to
graduate in three years with an Associate’s degree.

RELATED GOAL
Goal 1: Ensure student completion within a limited timeframe

DEMONSTRATION OF PRIORITY AND/OR IMPACT

The College’s “1-in-3” strategy complements its “15-to-finish” strategy. AMSC fully embraces and advises its full-time students to
follow the “15-to-finish” strategy put forth by Complete College America and implemented by the USG. With the “15-to-finish”
strategy, AMSC advises students to register for 15 credit hours each semester to graduate with the Associate’s degree within two
years. A load of fifteen (15) credits has proven practical for AMSC traditional students who have the wherewithal to spend most of
their time on campus, with essentially a single primary educational focus and few or no competing interest to attaining the degree.

The feasibility of a 15-credit hour load, per semester, is quite different, however, for commuter, part-time students. This is
particularly so for those part-time students with competing interest such as family, with financial responsibilities requiring full-time
employment and with limited income. For part-time students facing these challenges, 15-to-finish is impractical to successfully
sustain over a two-year period. Nonetheless, completion milestones and goal-setting are arguably more important for part-time
students because their drop-out and completion rates are significantly higher than full-tine students. Thus, “1-in-3” provides a
meaningful and achievable alternative, particularly for part-time students who are unable to successfully achieve the 15-to-finish
goal. “1-in-3” challenges part-time students to finish the Associate’s degree within three years, 150% of the expected time to
completion, based on national estimates. Atlanta Metro will employ a range of strategies, including academic advising,
interventions, and monitoring activities, provided below, to achieve the “1-in 3” objective.

IMPACT:

Because part-time students are a majority (60%) of the AMSC student population, this group is essential to CCG success. Fifty-five to
sixty percent (55%-60%), approximately 1400 of AMSC students, consistently register part-time status (less than 12 hours) and
benefit from this strategy. AMSC part-time students, including learning support students, graduate at a fraction of the rate
compared to that for full-time students. The “1-in-3” strategy reduces the time to completion of part-time students and is projected
to have a significant impact on their completion numbers and rates.
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PRIMARY POINT OF CONTACT
Sharon R. Duhart, Director for Academic Advising and Success, sduhart@atlm.edu

Dr. Mark A. Cunningham, Vice President, Institutional Effectiveness, mcunningham@atim.edu

SUMMARY OF ACTIVITIES
Activities to Support the “1-in-3” Strategy

Students who take less than 15 credits per semester must either make up those hours during summer terms or have alternative
options and access to complete expanded coursework that are complementary to their work, family, and other responsibilities that
compete directly with college completion. Therefore, the College has implemented the following activities to accommodate the “1-
in-3” strategy:

(1) Provide intrusive advising, that aggressively promotes, strongly encourages, monitors, and guides students to follow specifically
designed 3-year program/pathway maps to graduation. These maps require strategically outline suggested course schedules for
part-time students. To achieve the “1-in-3” goal, part-time students must register an average of 10 credits per semester, including
summer terms;

(2) Utilize data-driven decisions and DegreeWorks strategies for integrating and maximizing the efficiency of program maps, advising
data, course selection/demands, and historical registration patterns to ensure that students have the on-time courses (campus and
online) they need, while also maximizing the allocation of resources by the College. Atlanta Metro tags this outcome as “Smart
Scheduling”;

(3) Monitor off-track students and provide immediate “Early Alert” intervention strategies that put them back-on-track to
graduation;

(4) Monitor and provide academic support interventions to increase the earned/attempted credit hour ratio, which has a significant
impact on student completion;

(5) Provide multiple registration terms and options for course scheduling during the semester, with various compressed classes and
delivery method options;

(6) Provide flexible evening and week-end class scheduling options for working students;

(7) Facilitate consistent support structures and interactions (remote and in-person) such as learning cohorts, study groups, and study
sessions to support tangible and intangible student needs.

MEASURES OF PROGRESS AND SUCCESS
Baseline measures

Fall 2015
Average Registered Hours:

e 13.4 Credit Hours (Full-time Students)
e 7.4 Credit Hours (Part-time Students)
Average Earned/Attempted Hours:

e  79.1% (Full-time Students)
e  72.4 (Part-time Students)
Fall 2016

Completions (Part-time Students within 150% or 3 Years):

o  61% (N =229) of All Completions
Interim Measures of Progress

Fall 2017
Average Registered Hours:

e  13.5 Credit Hours (Full-time Students)
e 7.2 Credit Hours (Part-time Students)
Average Earned/Attempted Hours:

e  77.5 (Full-time Students)
e  72.2 (Part-time Students)
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Completions (Part-time Students within 150% or 3 Years):
e 59% of (N =229) All Completions
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Measures of Success
Annual Target:

e Two percent (2%) increase in average registered hours and earned/attempt ratio
2025 Targets:

e 15 Credit Hours (Full-time Students)
e 10 Credit Hours (Part-time Students)
Average Earned/Attempted Hours

e 88% (Full-time Students)
e  85% (Part-time Students)
Completion (Part-time Students within 150% or 3 Years):

e 70%

ANALYSIS AND LESSONS LEARNED

When comparing fall 2017 CCG results, to fall 2015/2016 baselines, the average registered hours and earned/attempted hours for
part-time students are flat. Thus, there were neither gains nor losses with these important completion metrics for part-time
students. When the data for these metrics are disaggregated, however, some divisions and majors show statistical differences from
others, though the overall average is flat. This lack of precision means that the strategy is not be equally implemented across
campus with all divisions and majors. For FY19, the College will put in place more specific and frequent reporting and monitoring
controls to ensure equal implementation of the strategy throughout the campus.

A major challenge to achieving the “1-in-3” strategy is identifying, characterizing, and resolving the barriers to part-time students
that prevent them from registering more course credits each semester. The College has learned over time that critical interventions
are essential: (1) accessible course times and days, with various delivery methods (2) various types (campus and remote) of “on-
time” academic support, and (3) multiple opportunities for peer-to-peer, student-to-faculty interactions are critically important for
the intangibles (e.g. motivation, completion mindset, ownership, tenacity, follow-through) that are essential for the success of
students. The application of these interventions is critically important and should be nimble and dynamic, aligning with the specific
needs of the students, which often changes from one semester to the next, and from one class to the next.

An interesting statistic is that for a given three-year period, a higher number of credentials are awarded to part-time students than
those awarded to full-time students (59% vs. 41%, respectively). This is partially explained statistically because the College has a
higher part-time student population (60:40 part-time/full-time ratio). This finding does, however, demonstrate that part-time
students have great potential, and that their completion of the associate’s degree within three years is a realistic, attainable
expectation. The goal is to move the percentage completion of part-time students to at least 70% by 2025.

HIGH-IMPACT STRATEGY #2: ADULT LEARNERS
Strategy 2.0: Increases completion for adult learners (25 years and older).

RELATED GOAL
Goal 1: Increase higher education access for underserved and/or priority communities

DEMONSTRATION OF PRIORITY AND/OR IMPACT

Over a 2- year period, traditional students have a higher number of completions than adult learners. Conversely, over extended, 3-4
year periods, adult learners have a higher number of completions than traditional students. The retention rate of adult learners,
however, drops significantly over longer periods, thus adversely affecting their completion. Given these statistics, the goal of this
strategy is to reduce the time and cost to completion for adult learners to further enhance their completion rates. This strategy will
also have the net effect of increasing the year-to-year retention rate of adult learners.

Impact: A significant percentage (40%) of AMSC’s student population are adult learners. Improving completion within this cohort will
have major impact. Approximately 300 adult learners are impacted by this strategy, each semester.

PRIMARY POINT OF CONTACT
Dr. Kokila Ravi, Director for Distance Education and Specialized Programs, kravi@atlm.edu

SUMMARY OF ACTIVITIES
The College employed several activities to achieve this strategy:
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(1) Provide targeted computer and technology support for adult learners, a major barrier to this cohort for taking online courses;

(2) Provide a variety of adult learner focused or “friendly” online courses. Note that these courses have the same rigor, learning
outcomes, and content as other courses, but address pedagogical needs specific to adult learners;

(3) Provide multiple registration terms and options for course scheduling during the semester, with various compressed classes and
delivery method options;

(4) Provide flexible evening and week-end flexible class scheduling options for working and adult learner students;

(5) Facilitate consistent support structures and interactions (remote and in-person) such as learning communities, study groups, and
study sessions to support tangible and intangible student needs.

MEASURES OF PROGRESS AND SUCCESS
Note: Totals may not equal 100% due to other delivery methods chosen (e.g. eCore, Pinewood Studios)

Baseline measures
Fall 2016
Type Student By Headcount

o Adult Learner: 1233 (46%)
o Traditional Student: 1435 (54%)
Student Self-Selected Delivery Method by Semester Credit Hours (SCH)

o Adult Learners: Campus: 8018(71%) SCH; Online: 3139(28%) SCH
o Traditional Student: Main: 12947 SCH (87%); Online: 1851(13%) SCH
Student Self-Selected Registration Periods

o Adult Learner: Full Session: 7561(67%) SCH, 12-Week: 1775(16%) SCH; 10 Week:137(1%) SCH; Mini-mester 7-
Week:1684(15%) SCH
o Traditional Student: Full Session: 10990(74%) SCH, 12-Week:2261(15%) SCH: 10 Week:240 (2%) SCH; Mini 7-Week:
1367(9%) SCH
Interim Measures of Progress

Fall 2017
Type Student By Headcount:

Adult Learner: 965(40%); Traditional Student: 1466(60%)
Student Self-Selected Delivery Method
Adult Learners: Campus: 5997(72%) SCH; Online: 2487(28%) SCH
o Traditional Student: Main: 12947(85%) SCH; Online: 1851(15%) SCH
Student Self-Selected Registration Periods

o Adult Learner: Full Session: 5502(63%) SCH, 12-Week;1374 (16%) SCH; 10 Week:144(2%) SCH; Mini-mester 7-
Week:1422(16%) SCH

o Traditional Student: Full Session: 10831(71%) SCH, 12-Week: 2600(17%) SCH; 10 Week:294 (2%) SCH; Mini 7-Week:1404
(9%) SCH

o O O

MEASURES OF SUCCESS
2025 Target

Number adult learners expanding course selection to non-traditional delivery methods (e.g., online, compressed classes,
evening/weekend): 50%

LESSONS LEARNED

The majority of part-time students are adult learners, thus adult learners also benefit from the previous completion strategy
targeting part-time students. The major barrier for most adult learners is returning to the classroom after an extended time since
high school graduation, with particular challenges in mathematics and technology-based courses. Thus, strategies to expand delivery
method options for adult learners involve incorporate better access, as well as additional academic support and training that target
the specific needs of adult learners. Emphasizing technology in the College’s First Year Experience courses and redesigned “Adult
Friendly” online courses are two successful interventions targeting the specific needs of adult learners. Multiple registration terms

ATLANTA METROPOLITAN STATE COLLEGE 34



COMPLETE COLLEGE GEORGIA | CAMPUS PLAN UPDATE 2018

and online classes have provided greater access for adult learners and has resulted in higher completion rates with this student
population.

The percentage of adult learners in online classes for the FY2017 CCG is flat and has been so for the prior two years. This suggests
that the College may have reach the optimum level (28%) and variety of online offerings. The recent launch, however, of a new
AMSC online program (Organizational Leadership), co-sponsored as a member of a USG Consortium, has sparked enormous interest,
with 30+ students in the first year. This high demand response suggests that there is opportunity for greater online access within the
adult learner population. It is encouraging that adult learners continue to perform better in “Adult-Friendly” online courses than
traditional online courses. Consequently, the College plans to continue expanding its “Adult-Friendly” courses to more disciplines.
While the pedagogy in the “Adult Friendly” classes address technology and other challenges specific to adult learners, the rigor,
scope of content, and learning outcome assessments are the same as those of traditional online classes.

Another completion strategy that the College continues to employ is the offering of multiple registration times - also called “multiple
start times” - and various compressed class options each semester. The data results show that adult learners are benefiting and
utilizing non-traditional course delivery methods and scheduling at a higher percentage than traditional students. Adult learners
utilize mini-mester, 7.5-week classes, at a significantly higher rate (16%) than traditional students (9%). Adult learners utilize full-
term 15-week classes at a lower rate (63%) than traditional students (71%). When asked why this is the case, adult learners indicate
access and capability with work and family scheduling as top priority and the single top reason for their class scheduling and delivery
choices. Except for more difficult classes (e.g. science, math), success rates are not affected by the length of the class. In fact, the
pass rates are higher in several compressed courses than those of full-session 15-week courses.

HIGH-IMPACT STRATEGY #3: DUAL ENROLLMENT
Strategy 3.0: Increase access to post-secondary education for high school students via dual credit, Dual Enrollment Programs

RELATED GOAL 3
Goal 6: Shorten time to degree completion through programs that allow students to earn college credit while still in high school

DEMONSTRATION OF PRIORITY AND/OR IMPACT

In addition to the benefit of shortening time and cost to a College degree for high school students, this strategy also creates a
pipeline of college-ready students to enroll in AMSC'’s baccalaureate programs after high school graduation, thus addressing an
essential need of the College to sustain and grow high producing bachelor’s programs.

Impact: The impact for this strategy for FY18 was approximately 300 high school students per semester.

PRIMARY POINT OF CONTACT
Mr. Donnie Wright, Dual Enrollment Coordinator, dwright@atlm.edu

Dr. Kimberly Grimes-Solomon, Vice President, Student Affairs, kgsolomon@atlm.edu

SUMMARY OF ACTIVITIES

The AMSC dual enrollment strategies cover a range of activities, including: expansion of the dual enrollment recruiting service area,
providing support for DE students with transportation challenges, financial aid/admissions literacy workshops for DE parents and
students, personalized DE academic support, DE book loans (to defray cost), specialized DE campus orientations, and day-to-day
monitoring of DE student progress to ensure their success. For high school students with the maturity level and academic
foundation, increased emphasis has been placed on early enrollment into the DE program for attainment of the Associate’s Degree
with the high school diploma. In the past, this strategy focused on three Early College partnerships (Maynard Jackson, Booker T.
Washington, and Carver Early College High Schools). AMSC has expanded its Dual Credit program to D.M. Therrell High, which the
College now provides four (4) APS Early College programs.

MEASURES OF PROGRESS AND SUCCESS
Baseline measures

Fall 2014

o Dual Enrollment Headcount: 86 Headcount (2.8% of Total Student Population)
o Pass Rates: 89%
o Post-Secondary Credentials Awarded to High School Students: 0

Interim Measures of Progress

Fall 2017
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o Dual Enrollment Headcount: 209 Headcount (8.6% of Total Student Population)
o Pass Rates: 82.6%
o Post-Secondary Credentials Awarded to High School Students: 7

Measures of Success

2025 Target

o Dual Enrollment Headcount: 400 Headcount
o Passrate: 95%
o Post-Secondary Credentials Awarded to High School Students: 16

LESSONS LEARNED

The 143% increase in the number of Dual enrollment students over a three-year period demonstrates the demand of the DE
program. The dual enrollment student’s pass rate of 82%, though representing a decrease from fall 2014, clearly demonstrates the
capacity of dual enrollment students to succeed in college level classes. Moreover, increasingly the number of dual enrollment
students to graduate from high school with the Associate’s degree (7 graduates, FY2017) is a win-win for all stakeholders of the dual
enrollment program and identifies an important cost and completion benefits to students of this AMSC CCG strategy.

A low student/staff ratio is important for the success of Dual Enrollment (DE) students to provide the range and quality of services
and support structure they require. The AMSC Dual Enrollment Coordinator is currently responsible for monitoring the academic
success and individual needs of the Dual Enrollment students. Additional academic and social support structures are essential and
must be a top priority to support anticipated growth in proportion to the number of Dual Enrollment and Early College students.

HIGH-IMPACT STRATEGY #4: GATEWAY COURSE REDESIGN
Strategy 4.0: Course Redesign for Higher Student Success in Low Pass Rate Gateway Courses (Momentum Year Preparation)

RELATED GOAL 4
Goal 4: Increase degree completion, by increasing student success in gateway courses

DEMONSTRATION OF PRIORITY AND/OR IMPACT

AMSC’s highest attrition and lowest retention rates occur with freshman students who receive failing grades in gateway courses. In
addition, data from the USG demonstrate a strong positive association between success in gateway courses and college completion.
Thus, AMSC is committed to the USG Momentum Year Program efforts to redesign gateway courses for higher student pass rates
and overall completion. Because AMSC’s gateway courses have high learning support enrollment (35-40%, in FY18), this strategy has
a significantly positive impact on the College’s learning support student population, which historically lags behind other students in
retention, progression, and graduation (RPG) outcomes.

Impact: This strategy is expected to improve student success in gateway courses and have major impact on student completion,
potentially affecting 33% of AMSC’s students, each semester.

PRIMARY POINT OF CONTACT

Vance Gray, Title: Dean, Division of Social Sciences, vgray@atlm.edu

Michael Heard, Vice President, Academic Affairs, mheard@atlm.edu

SUMMARY OF ACTIVITIES

This strategy expands on existing activities of the College to address the challenges that students have with achieving success in
gateway courses. Activities to improve gateway course success employs pedagogical improvements, formative assessments which
incorporate student feedback and mindset in course implementation, course redesign, and high-level training of course instructors
to better align teaching strategy with student learning styles. To date, AMSC has employed national best-practice strategies to
improve completion of learning support students by eliminating pre-requisite learning support courses and replacing them with co-
requisite learning support courses. This change has integrated learning support students earlier into college level gateway courses
and provides the “on-time” math and English academic support for student success in the respective gateway courses. The AMSC
Momentum Year strategy will further expand benefits to all students in gateway courses. More details of the AMSC Momentum Year
strategy is provided at the end of this report.

MEASURES OF PROGRESS AND SUCCESS
Baseline measures

Fall 2016
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Pass rate of LS College Algebra Students (MATH 1111) with Co-req Students: 60.6% (N = 127)
Pass rate of LS College Algebra Students (MATH 1111) After Completing Foundation Math: 57.1% (N = 91)
Pass rate of Non-LS College Algebra (MATH 1111) Students: 58.4% (N = 404)
Pass rate of LS English Composition (ENGL1101) Students with LS Co-Req Requirements: 59.6% (N = 52)
e  Pass rate of Non-LS English Composition (ENGL1101) Students: 70.2% (N = 531)
Interim Measures of Progress

Fall 2017
e  Pass rate of College Algebra (Math 1111) Students with LS Co-req Requirement: 66.3% (N = 249)
e  Pass rate of Non-LS College Algebra (MATH 1111) Students: 65% (N = 320)
e  Pass rate of English Composition (ENGL 1101) Students After Completing Foundation Math: 57.1% (N = 91):
e  Pass rate of English Composition (ENGL 1101) Students with LS Co-Req Requirements: 50% (N-76)

e  Pass rate for Non-LS English Composition (ENGL 1101) Students: 68.3% (N = 419)
Measures of Success

Annual Target:

o Three percent (3%) annual increase in the LS Co-Req pass rates of gateway Math and English courses; The overall goal is to
sustain high academic performance of LS co-requisite students in gateway courses indistinguishable from that of non-LS
students

2025 Target:

78% Pass rate of LS Co-Requisite students in gateway Math and English Courses

LESSONS LEARNED

The Math course pass rate for the co-requisite learning support model continues to show gains over the previous years (66.3 for
FY18 vs 60.6 for FY16), representing a 9.4% increase. For FY18, LS Math Co-Requisite students performed at higher pass rates
(66.3%) than those (57.1%) of LS English Co-Requisite students. For Math 1111, LS students perform essentially at the same level
(66%) as non-LS students (65%). Conversely, English non-LS students are performing higher (68%) when compared to learning
support students (57%). The improvement in LS Math student’s results are explained in part by the emphasis placed, over the past
six years, by the College on improving LS and gateway math courses, including a 5-year QEP program that focused on improving LS
student success in math, and included significant training for faculty teaching LS Math classes. For the current classes, the
percentage enrollment of learning support students is on average 30-35%.

As the class percentage of LS students increases, it is unclear if the current success of the co-requisite model is sustainable. The fall
2018 gateway courses will provide important data to assess the impact of increasing LS student percentages in gateway courses. An
increase in LS student percentages in AMSC gateway courses is expected to occur for fall 2018 when the ACCUPLACER test is no
longer a requirement for admissions. Class performance is stronger when the same instructor teaches both the gateway and
learning support co-requisite courses. Many unexpected factors come into play when integrating LS students into gateway courses,
such as the social dynamics and interactions between LS and Non-LS students in the class; Being careful to not stigmatize students
who require an additional one-hour LS co-requisite class is important. The difficulty in the process of mainstreaming LS students into
rigorous gateway courses should be comprehensively planned and implemented.

HIGH-IMPACT STRATEGY #5: CONTINUING AND RETURNING STUDENTS
Strategy 5.0: Utilize various intervention strategies to improve retention, progression, and graduation (RPG) rates, particularly
targeting continuing/returning students

RELATED GOAL 3
Goal 6: Increase RPG rates of students

DEMONSTRATION OF PRIORITY AND/OR IMPACT

Though the drop-out rate is highest for freshman, the cohort with the highest number of drop-outs are continuing/returning
students. For all students, fewer student drop-outs occurs from the spring to fall semester (67% retention rate), when compared to
fall to spring semester (50% retention rate). Though the College has reduced this semester-to-semester retention rate differential
from the previous year, there is still significant work to be done. Funds for a College education continue to be the primary barrier
impacting progression of students to graduation. While AMSC has among the lowest tuition and fees in the USG, room, board, and
books costs remain difficult for students to identify adequate funding support.

Impact: Collectively, these strategies can potentially impact up to 1900 students, each semester.
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PRIMARY POINT OF CONTACT
Dr. Curtis L. Todd, Associate Professor, Social Work, ctodd@atlm.edu

SUMMARY OF ACTIVITIES
Multiple activities and strategies are targeted for continuing/returning, and full-time first-time students. These activities include:

(1) Intrusive advising, RPG monitoring, and a range of student services to support completion;

(2) Intensive advertising of pre-registration across multiple media methods: website, email, text, on campus “Did you register?”
campaigns;

(3) Careful monitoring of student pre-registration completion and course selection inventories by faculty advisors of
continuing/returning students to track advisee pre-registration progress; as well as faculty advisors contacting students who did not
pre-register, answering their questions, and removing pre-registration barriers. Data clearly show that students who pre-register are
more likely to return the subsequent semester, particularly, for spring to fall semesters, as indicated earlier, where a larger attrition
gap exists, when compared to fall to spring semesters;

(4) Appropriate registration opportunities and sites, with adequate support staff at dedicated times, including day, evening and
weekend hours, for traditional students and adult learners;

(5) GAP Funding — the College provides funding of small dollar amounts (up to $1500) for students who demonstrate great promise,
but whose financial needs prohibit them from registering and completing their degree;

(6) Emergency Funding — students who demonstrate emergency need may receive funding support for unexpected emergencies that
prohibit them from registering for and attending classes. These emergency funds, granted once per year per student, while funds
last, are designed to provide financial support to low-income students who otherwise do not have the financial wherewithal to
attend and complete college.

MEASURES OF PROGRESS AND SUCCESS
Baseline measures

Continuing/Returning All Student Retention Rates
1-Semester Retention Rate — Continuing/Returning Students: 70.7% (Fall 2016 to Spring 2017)
1-Semester Retention Rate — Continuing/Returning Students: 47.8% (Spring 2017 to Fall 2017)
First-time Full-time Student Retention and Graduation Rates
Retention Rate (1 Year) — 57.3% (Fall 2014 to Fall 2015)

e  Graduation Rate (3-Year) - 15.7% (FTFT2013)
Interim Measures of Progress

Continuing/Returning Student Retention Rates
1-Semester Retention Rate — Continuing/Returning Students: 67.0% (Fall 2017 to Spring 2018)
1-Semester Retention Rate — Continuing/Returning Students: 50.4% (Spring 2018 to Fall 2018)
First-time, Full-time (FTFT) Student Retention and Graduation Rates
Retention Rate (1 Year) - 53.2% (Fall 2016 to Fall 2017)

e  Graduation Rate (3-Year) - 21.8% (FTFT2014)
Measures of Success

Annual Targets

e Retention Rates (By semester): Increase 3% annually
e  Graduation Rate (3-year)/Retention Rate (1-Year): Increase 2% annually
Targets

e Retention Rates (By Semester): 85% (Spring to Fall); 90% (Fall to Spring)
e Graduation/Retention Rates for FTFT: Sustain at least national levels for retention (1 year) and graduation rates (3-
year, Associates Degree)

LESSONS LEARNED

The success of RPG is a comprehensive campus-wide effort, and a result of the combination of all strategies listed in this report. The
greatest success occurs when there is a collaborative effort, connecting all the parts of the CCG plan. The semester-to-semester
retention rate is a relatively accurate RPG indicator. The 3-year Associate’s Degree graduation rate (22%) is very promising and
serves as a crown achievement for the College and is also serving as a driving force for future AMSC CCG successes.
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OBSERVATIONS AND PROJECTIONS

Atlanta Metropolitan State College is pleased to report the completion of its Momentum Year (MY) Plan, a USG initiative that will
empower institutions to address critical needs of students in gateway courses and lead to improvement of completion goals. AMSC
projects that implementation of the MY Plan will have a positive impact on its CCG outcomes. Following is an overview of the AMSC
MY Plan.

MISSION
Implement USG’s Momentum Year — “a starting point that helps students find their path, get on that path, and build velocity in the
direction of their goals.”

GOALS/OBJECTIVES

AMSC’s Momentum Year Strategy focuses on catapulting students toward completing key first-year metrics (measures of success),
closing achievement gaps, and boosting retention, progression, and graduation rates at the College and among the state college
sector within the USG. Following the 2017 USG Advising Summit, AMSC prepared an Inventory of practices that better enable
students to enter and complete programs of study and academic pathways that prepare them to succeed in further education and
career advancement. We address three (3) essential principles of the Momentum Year: (1) Purposeful Choice; (2) Academic Mindset;
and (3) Pathway/Programs of study. This activity enabled the College to commit to understanding some of the key issues AMSC
students face (identifying the problems), generating campus and stakeholder buy-in, and adoption of an action plan to achieve
progress toward milestones and measures of success that will allow for continuous improvement to sustain the strategy.

MOMENTUM YEAR STRATEGIC TIMELINE
Implementation Plan Developed, Inventory Collection: September 2017 — March 2018

Self-Study, Gathering Baseline Data, Momentum Year Summit: April 2018 — August 2018

CURRENT YEAR STRATEGY 2018 — MAY 2019: STRATEGIC ACTIVITIES
In keeping with the mission and initiative to achieve results toward the USG Momentum Year:

WHAT ARE WE GOING TO DO IN 2018 —2019°?
1. Advise students to enroll in core English and Math in the first year. (Pathway/Programs of Study)
2. Advise students to enroll in nine (9) credit hours in their Academic Focus Area (Purposeful Choice)
3. Advise student to enroll in 12 to 15 hours per semester or 30 hours in their first year (fall, spring, and summer). (Purposeful
Choice)
4. Encourage students to engage with surveys and campus academic and student activities that assist in the development of a
positive academic mindset (Academic Mindset)

HOW WE WILL ACHIEVE THE GOALS? REPORTING - MEASURES OF SUCCESS

1. Increase the number of students who attempt, and complete both English 0999/1101 and Math 0999/1111 in their first
year;

2. Increase the number of students who take an introductory course(s) in their academic focus area in their first year;

3. Incorporate key learnings in from “Getting to Know Our Students: Mindset Survey” into First-Year Experience (FYEX 1630)
course and New Student Orientation (Engagement) to incorporate a better understanding of the attitudes, beliefs, and
perceptions of AMSC students into onboarding and curriculum components designed to enhance the success of students;

4. Redesign: Gateways to Completion (Accounting, American Government, English Composition (1101/0999), College Algebra
1111;

5. Implement more broadly aligned Math Pathways Math 1101 and Math 1111; (Academic and Career Fit).
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JZ1) AUGUSTA Augusta University
F

UNIVERSITY

INSTITUTIONAL MISSION AND STUDENT BODY PROFILE

Founded in 1828, Augusta University (AU) is one of Georgia’s four comprehensive research institutions and has the unique
designation as the state’s only public, academic health center. With its charge to serve the entire state of Georgia, AU offers a broad
range of undergraduate, graduate, and professional academic programs in traditional liberal arts, allied health sciences, cyber
studies, business, education, nursing, dental medicine, and medicine programs — making AU one of a handful of institutions in the
United States with this curricular array. This curricular array and our proximity to NSA Georgia, the U.S. Army Cyber Protection
Brigade, the soon-to-be relocated U.S. Army Cyber Command, and the Georgia Cyber Center provide AU a unique opportunity to
serve the state of Georgia by providing strong pathways for health and cyber sciences. In its fifth year of institutional transformation,
AU has launched a new strategic plan, Beyond Boundaries, which places student success at the core of its vision to become a top-tier
university that is a destination of choice for education, health care, discovery, creativity, and innovation. AU is leveraging this
transformation to attract highly talented students and faculty, and provide students a course to discover their potential.

More than 6,600 faculty and staff members serve over 8,800 undergraduate, graduate and professional students enrolled in 10
schools or colleges. AU delivers 43 undergraduate majors, 51 undergraduate and graduate certificates, and 53 graduate and
professional programs and is home to the state’s flagship public medical school and only dental school. In fall 2017, Augusta
University enrolled 5,290 undergraduate students at the institution, representing an increase of 158 students from fall 2016. The
vast majority of our undergraduate students are from the state of Georgia (88% vs. 10% out-of-state and 1% international; 1%
undeclared). Most undergraduate students (80%) were enrolled full time, 63% were from the local area, and 67% of the
undergraduate student body was female. The ethnic diversity of the student body remained comparable to previous years (45%
racial/ethnic minority status), with slight increases in our multiethnic and Asian student populations: 53% White; 24% Black (Non-
Hispanic origin); 7% Hispanic; 7% multiracial; 5% Asian; <1% American Indian or Alaska Native; <1% Native Hawaiian or Pacific
Islander; and 2% unknown or non-disclosed. The average age of our undergraduate student body was 22.7 years. The six most
popular majors were: Biology/Cell and Molecular Biology, Nursing, Kinesiology, Psychology, Business Administration, and Computer
Science. Approximately 76% of the fall 2017 incoming cohort of new freshmen had a freshman index meeting or exceeding the
research institution minimum of 2500. To better serve Augusta, we have entered into partnership with East Georgia State College
(EGSC) to provide an access point for local students who may not meet AU’s admission criteria. As of spring 2018, 252 students have
benefited from this partnership by successfully transferring to Augusta from EGSC. These enrollment patterns and demographics of
our undergraduate students continue to inform the development of Augusta University’s student success initiatives.

INSTITUTIONAL HIGH IMPACT STRATEGIES, ACTIVITIES, AND OUTCOMES

Augusta University’s completion strategy focuses on increasing the number of degrees and certificates awarded and on improving
retention, persistence, and graduation rates for undergraduate students. Our efforts have targeted faculty, academic program
development, specific undergraduate populations, and the entire undergraduate population. In 2017-2018, AU continued to
prioritize its CCG goals from the previous year:

Goal 1: Increase the number of undergraduate degrees awarded,

Goal 2: Increase the number of degrees that are earned “on-time,”

Goal 3: Decrease excess credits earned on the path to getting a degree, and
Goal 4: Provide intrusive advising to keep students on track to graduate.

Our strategies, activities, and outcomes will be summarized below as appropriate for each goal.

GOAL 1: INCREASE THE NUMBER OF UNDERGRADUATE DEGREES AWARDED.

In accordance with CCG’s primary aim to “rapidly increase the proportion of young adults with a high quality certificate or degree,”
Augusta University established a goal to increase the number of degrees awarded per year. The number of degrees and certificates
awarded annually continued its upward trend in 2017-2018.
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Number of Credentials Awarded per Year by Augusta University

FY2012 FY2013 | FY201 FY2015 | FY2016 | FY2017Z | FY2018
4
Degrees 874 980 1011 1019 909 943 988
Certificates 24 17 40 22 39 51 74
Total 898 997 1051 1041 948 994 1062

Our general approach for increasing degrees awarded annually is twofold: 1) to increase the number of students entering Augusta
University who are seeking a credential (degree or certificate), and 2) to increase the retention and persistence of students once
they enter the university. Specific strategies related to approach #1 are described immediately below. Specific strategies related to
approach #2 are described in subsequent sections related to Goals 2, 3, and 4.

STRATEGY 1. INCREASE THE NUMBER AND ACADEMIC PROFILE OF NEW UNDERGRADUATE
STUDENTS.

Augusta University partnered with Ruffalo Noel Levitz (RNL) to target and recruit academically qualified students for Augusta
University. RNL uses a three-stage approach (Prospect, Inquiry, and Applicant) for recruiting students to AU. In each stage, they
employ a statistical modeling approach to identify pools of students for outreach, focusing on students who appear to be a good fit
for the university in terms of likelihood to apply and to enroll. At each stage, they engage in a multifaceted campaign to connect the
university with interested students. As a result of these efforts, we have experienced a 20% increase in new freshman since fall 2013
(see table below). During that same period of time, the average Freshman Index increased by 6% (see table below). For the 2017-
2018 freshman class, there was an increase of 15% in students entering at an R1 standard for the Freshman Index (>2500), to date,
our highest academically qualified freshman class in institutional history. By leveraging predictive analytics and focusing recruitment
efforts on qualified prospects and applicants we have been able to increase our yield of a qualified and diverse incoming freshman
class, as evidenced in the table below.

Cohort Fall | Fall | Fall | Fall | Fall
2013 | 2014 | 2015 | 2016 | 20117

New Freshman Enrolled (HC) 730 745 775 787 875
Average Freshman Index for New Freshman 2599 | 2670 | 2748 | 2747 | 2753

PRIMARY POINT OF CONTACT
David Barron. Associate Vice President for Enrollment Services. david.barron@augusta.edu

STRATEGY 2. INCREASE NUMBER OF UNDERGRADUATE ACADEMIC PROGRAMS.
AU continues to leverage its 2013 consolidation to develop a comprehensive portfolio of degree programs and certificates to attract
more students to AU and provide them multiple pathways to graduation. Our efforts have been focused in three primary areas:

1. Creating a comprehensive suite of programs in the liberal arts and sciences;
2. Developing multiple undergraduate programs and pathways in health professions to leverage our designation as an
academic medical center; and
3. Expanding our portfolio of programs to capitalize on our designation as a National Center of Academic Excellence in Cyber
Defense and our proximity to NSA Georgia, the U.S. Army Cyber Protection Brigade, the soon-to-be relocated U.S. Army
Cyber Command, and the Georgia Cyber Center.
As a result of these efforts, we have increased our total number of academic programs by 16 since fall 2015.

Additionally, we continue to create degree options in which students can earn a bachelor’s and master’s or professional degree in an
accelerated time frame. In 2017-2018, development of an additional option was created to join 4 existing options in our BS to
Master of Arts in Teaching program. This option complements our accelerated programs portfolio, which includes the BS-to-MD and
BS-to-DMD programs in medicine and dentistry as well as the BA in Criminal Justice to Master of Public Administration (MPA)
program, the BA in Political Science to MPA program, and the BS in Mathematics to MS in Biostatistics program.

Academic year 2017-2018 marked the first year that students in the BS-to-MD and BS-to-DMD programs matriculated into the
professional component (MD or DMD) of the program. For the BS-to-MD program, 20 students matriculated into the MD program in
2017-18 and will be in the graduating class of 2021. This represents a matriculation rate of 60% of students who entered the
program as freshmen. Five of these 20 students were also named Harrison Scholars, representing the top scholars in the MCG class.
These 20 students have outperformed the rest of their MD cohort in admission requirements (MCAT scores, Science GPA, and
Overall GPA) and in academic performance during the first two curriculum modules of the MD program. For the BS-to-DMD
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program, 3 students matriculated into the DMD program in 2017-18, representing a matriculation rate of 75% of students who
entered the program as freshmen.

We have also been engaged in significant revision of our existing academic programs in the past 5 years, to ensure relevance to
current disciplinary trends and alignment with industry needs and student interests. Evidence of this effort is reflected in 739
curriculum revisions processed in 2017-2018 (double the number in the previous year). Notable achievements at the undergraduate
level in 2017-2018 included a new Business concentration in the BS Information Technology, a new concentration in Cyber
Operations in the BS Computer Science, the creation of a single Bachelor of Business Administration with multiple concentrations
that align with local area workforce needs, and the revamping of Area C in the Core Curriculum.

PRIMARY POINT OF CONTACT
Adam Wyatt. Associate Vice President for Academic Affairs. adwyatt@augusta.edu

GOAL 2: INCREASE THE NUMBER OF DEGREES THAT ARE EARNED “ON TIME”.
Our primary indicators for this goal are four-year and six-year graduation rates for undergraduate students. We continue to see
these numbers increase as the strategies described throughout this report are employed.

AUGUSTA UNIVERSITY UNDERGRADUATE GRADUATION RATES BY COHORT

Cohort Fall Fall Fall Fall Fall Fall

2009 2010 2011 2012 2013 2014

4 Year 6% 5% 6% 8% 14% 19%
6 Year 30% 26% 27% 31% NA NA

STRATEGY 3: IMPLEMENT THE “I CHOSE 4 YEARS” CAMPAIGN.

In fall 2013, we implemented our “4Years4U” campaign. The campaign was rebranded “I Chose 4 Years” in 2016 to align with other
institutional enrollment initiatives. Communication of this campaign begins with freshmen orientation, where students are provided
a four-year academic plan for their declared major. Individual advisors from the Academic Advisement Center meet with each
student early in the fall semester to develop a course schedule that aligns with their academic plan and creates an expectation that
the student will complete 30 credits during each academic year. Expectations are reinforced at the opening Freshman Convocation
by 1) having students sign the “I Chose 4 Years” pledge, and 2) the awarding of a class pin, which lists their graduating class 4 years
later (i.e., Class of 20XX). We also continue to utilize a “flat tuition” model where students enrolled in 10 or more credit hours pay
the full-time equivalent rate for 15 credit hours. This model creates a financial incentive for students to take 15 credits.

We employ two measures of success for this strategy: 1) the percentage of students who attempt 15 or more credit hours in the fall
term of their first year, and

% of Freshman Cohort Attempting > 15 credits in Fall Term of First
Year

2012 2013 2014 2015 2016 2017
8% 72% 90% 86% 81% 75%

2) the percentage of students who earn 30, 60 and 90 credit hours by the start of their second, third and fourth year, respectively.
% of Freshman Cohort Earning 30, 60, 90 Credits by 2nd 3rd 4th Fal]

Fall Freshman Earned 30 Earned 60 Earned 90
Cohort Credits Credits Credits

2012 14% 12% 11%
2013 37% 25% 19%
2014 47% 33% 26%
2015 54% 39% 33%
2016 50% 37%

2017 56%

Since the implementation of this campaign, we have adjusted our emphasis regarding 15 credits in the freshman fall semester. Many
degree programs, particularly those in the sciences, have sequenced their courses so that students earn 14 credits in the fall and 16
credits in spring, in order to accommodate two 4-credit lab based courses in the fall. These students then complete the balance of
30 credits in the spring or summer semester of their freshmen year. This approach results in a more successful transition for certain
students, as they learn to navigate the compression of difficult content into a 15 week semester. Thus, while the percentage of
students completing 15 credits in the fall semester has decreased in recent years, those completing 30 credits by the sophomore
year has continued to increase.
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This campaign has resulted in a culture shift on campus among the students, staff, faculty and administration, viewing 30 credits per
year as the normal course load. Faculty members continue to emphasize this progression as they assume primary advising
responsibilities in the junior and senior years.

PRIMARY POINT OF CONTACT
Katherine Sweeney, Assistant Vice President for Student Success. ksweeney@augusta.edu.

STRATEGY 4: LAUNCH THE ACADEMIC SUCCESS CENTER.

Academic year 2017-2018 marked the first full year of operation of the AU Academic Success Center, which provides transitional
academic support to students. In its first year, the Center offered tutoring, academic coaching, and success workshops, and served
as home for our First and Second Year Experience (FYE/SYE) program. Initial data (presented in the table below) indicate a successful
launch and strong utilization of services by students.

Student Participation Numbers in Academic Success Center Programming

Program Fall 2017 | Spring 2018 Total
Tutoring visits 1,785 1,091 2,876
Consultations/Coaching /mentoring 108 174 282
Workshops 68 106 174
Study visits 10,138 5,641 15,779
Total 12,099 7,012 19,111

Our tutoring program offers one-on-one and group tutoring by College Reading & Learning Association (CRLA) certified tutors in
lower level courses in biology, chemistry, physics, math, accounting, computer sciences, economics, English, psychology,
communication, and history. We also provide assistance with writing for all subject areas. Our Academic Coaching services provided
one-on-one sessions in which Academic Coaches meet with students to develop individualized success plans that guide students into
becoming effective and self-regulated learners. The Academic Success Workshops are single session workshops designed to provide
students with academic skills (e.g., time management, study skills, etc.) to improve their chances for success in their courses. The
Academic Success Programs are typically offered across the semester and have a specific area of focus such as writing, assisting
students on probation (Rx for Success), or developing metacognitive strategies.

The FYE/SYE program is designed to blend academic and student life activities in a manner that will foster academic success in the
first year and promote persistence into and through the second year. The program includes activities such as Freshman Convocation,
Welcome Back Sophomore Ice Cream Social, TenTalks: Discussions with a Purpose, Half-Way There Celebration, Dean’s List
Celebrations, Battle Against Hunger (Freshman vs Sophomores), and Cardboard City: Awareness of Homelessness. Students are also
provided leadership opportunities through service on the FYE & SYE Advisory Board and the SGA Freshman Council. Finally, a unique
study abroad experience is made available to freshman and sophomores. In 2017-2018, 27 of our freshmen visited to Costa Rica, and
26 of our sophomores visited Italy, earning credits for two general education courses.

PRIMARY POINT OF CONTACT
Lorraine Evans, Executive Director, Academic Success Center. loevans@augusta.edu.

GOAL 3: DECREASE EXCESS CREDITS EARNED ON THE PATH TO GETTING A DEGREE.

STRATEGY 5: IMPLEMENT CURRICULUM REDESIGN WITH A FOCUS ON HIGH IMPACT
PRACTICES.

In 2015-2016, the AU Office of Faculty Development and Teaching Excellence (OFDTE) initiated a curriculum redesign effort in an
attempt to improve program quality and reduce bottlenecks to student progression. Faculty learn to align their course-level student
learning outcomes to program-level student learning outcomes and create curriculum maps that identified appropriate course
sequencing. In 2016-2017, a decision was made to expand this effort to ensure that programs incorporate high impact practices as
defined by the American Association of Colleges and Universities (AAC&U), with a primary focus on experiential learning as part of
the curriculum and as part of the pedagogy where appropriate. The incorporation of high impact practices in course teaching,
inclusive of experiential learning, has been shown to increase student engagement and success in their courses, and, thereby,
reduce extra credits earned on the path to graduation for on-time graduation.

By the end of 2017-2018, orientation to curriculum mapping had occurred for all undergraduate degree programs. As part of these
orientations, OFDTE collaborated with Student Success to present analytics on student retention and progression that would help
guide curriculum redesign. During orientation, faculty were also asked to report where High Impact Practices were incorporated in
the curriculum as part of the syllabus review. Additionally, curriculum maps for 27 undergraduate degree programs had been
completed.
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Academic Year 2017-2018 marked the first year of focus on the inclusion of experiential learning into degree programs. Two tactics
were used: 1) to increase the number of faculty with experiential learning training, and 2) to increase the number of course sections
offered with the designation of experiential learning (EXL). In 2017-2018, more than 150 faculty members participated in
professional development activities related to experiential learning. In 2017-2018, 35 course sections were designated as EXL.

PRIMARY POINT OF CONTACT
Zach Kelehear, Vice President for Instruction and Innovation. zkelehear@augusta.edu.

STRATEGY 6. GROW THE JAGUAR JUMPSTART SUMMER BRIDGE PROGRAM.

Augusta University’s Jaguar Jumpstart is a five-week summer bridge program designed to foster success for students who do not
meet AU’s minimum freshman index. The goal of the program is to make the transition from high school to college as seamless as
possible by promoting academic success and building community among program participants. Students enroll in 6 credits of
coursework. Students are supported academically through tutoring and academic coaching, and community is developed through a
unique program of speakers, workshops, and service learning. Summer 2018 marked the third year of the program.

With only 3 cohorts of data (see table below), there is little information to inform the effort to date. Nonetheless, we continue to
revise the program as a result of our assessment efforts. Summer 2018 and freshman programming will be revised as follows:

e  Course offerings will be expanded in the summer beyond math and English to allow for flexibility in student schedules as

appropriate to their strengths, interests, and background.
Peer mentoring will be utilized for the summer 2018 cohort.
Students will be continued as a cohort in at least one course in each of the fall and spring semesters.

e Undeclared students will be continued as a cohort in INQR 1000 in fall semester. The INQR 1000 course will be entitled
“Charting your Academic Course”, which will provide students an opportunity to reflect on the purpose of college and
redefine goals as appropriate.

e  Astructured communication plan will be developed for follow-up of JISP students throughout the freshman and sophomore
years.

The program continues to grow in popularity, as evidenced by the increasing enrollments during the past three years. A more formal
assessment of the program has been implemented, which will better inform programming for future cohorts. Summer 2018 marked
the largest enrollment in the program.

JJSP Cohort Initial Enrolled First Enrolled Second
Enrollment (HC) Fall (%) Fall (%)
Summer 2016 19 95% 63%
Summer 2017 25 92% Not yet available
Summer 2018 56 Not yet available -
PRIMARY POINT OF CONTACT

Elizabeth Whittaker Huggins. Director of First and Second Year Experiences. ehuggins@augusta.edu.

GOAL 4: PROVIDE INTRUSIVE ADVISING TO KEEP STUDENTS ON TRACK TO GRADUATE.
Our primary indicators for this goal are retention and progression rates for undergraduate students. In the table below is reported
the percentage of students from the original freshman cohort that enrolled in subsequent fall semesters.

Cohort Fall2 | Fall3 Fall 4
Fall 2010 Cohort 68% 49% 42%
Fall 2011 Cohort 67% 46% 38%
Fall 2012 Cohort 68% 49% 40%
Fall 2013 Cohort 70% 54% 45%
Fall 2014 Cohort 75% 58% 47%
Fall 2015 Cohort 75% 61% NA
Fall 2016 Cohort 73% NA NA

We continue to see these numbers increase as the strategies described throughout this report are employed.

STRATEGY 1. IMPLEMENT PROFESSIONAL ACADEMIC ADVISEMENT.

ATLANTA METROPOLITAN STATE COLLEGE 45


mailto:zkelehear@augusta.edu
mailto:ehuggins@augusta.edu

COMPLETE COLLEGE GEORGIA | CAMPUS PLAN UPDATE 2018

In 2013, in an effort to increase student retention, progression, and graduation rates, AU enhanced its Academic Advisement Center
and implemented a professional advising model for all students with less than 60 credits. Over the past 4 years, the scope of the
Center has been expanded to include students who wish to pursue a limited or restricted admission program and upper classmen
who are returning from academic difficulty. By requiring students to be advised at least once per semester, we are able to provide
early intervention and support. Advisors use EAB SSC Campus to receive early alerts from faculty for at risk students. Advisors also
consult with the Academic Success Center to provide appropriate supports and follow up for these students.

In January 2017, a Student Retention Manager was hired to assist students and faculty with the transition from professional advising
to faculty advising in the major. The Retention Manager works with department chairs and faculty advisors to monitor student
progress and develop programming that will help students further engage in their major once they transition to the departments.
She also provides training on the use of EAB SSC Campus as an advising tool and has been working with the OFDTE to identify
mentoring and other learning opportunities for faculty advisors to make seamless the transition of students from the Advisement
Center to their major departments.

Finally, in spring 2018, the AVP for Student Success was asked to examine how we might better use the EAB SSC Campus platform to
leverage early alerts and interventions for students and to perform analytics that will help us understand which intervention
strategies are most effective for various student populations. This efforts will be fully developed and implemented in 2018-2019.

PRIMARY POINT OF CONTACT
Katherine Sweeney, Assistant Vice President for Student Success, ksweeney@augusta.edu

STRATEGY 8. IDENTIFY, IMPLEMENT, AND REVISE SPECIFIC TACTICS FOR PROVIDING
INTRUSIVE ADVISEMENT AND SUPPORT TO TARGET POPULATIONS.

In 2017-2018, several new programs were planned or launched in an effort to provide intrusive advisement and support to target
populations through our Academic Success Center, our Academic Advisement Center, Housing and Residence Life, and selected
academic departments. Our College of Science and Mathematics launched our first Living and Learning Community (LLC) in 2017,
and our Pamplin College of Arts, Humanities, and Social Sciences has completed plans to launch its first LLC, entitled Arts Incubator,
in fall 2018. Housing offers a Health Trax Thematic Learning Community which fosters academic and social success for students
interested in pursuing a career as a health care provider or health care professional. The Academic Success Center launched its Rx
for Success program, targeting students who have been placed on probation in the previous semester, and housing complements
this program with peer coaches for this group. Plans were developed to embed and hire Career Advisors in our Hull College of
Business and in our new School of Computer and Cyber Sciences. And, in spring 2018, we applied for and were awarded a grant to
support our African American Male Initiative for the 2018-2019 academic year. As the efforts mature, we will be able to use the
information and data collected through them to better understand the impact of intrusive advising on select populations.

PRIMARY POINT OF CONTACT
Katherine Sweeney, Assistant Vice President for Student Success, ksweeney@augusta.edu. Heather Schneller, Director of Housing &
Residence Life. hschneller@augusta.edu.

OBSERVATIONS AND REFLECTIONS

e  Augusta University continues to realize the benefits of the structural investments that have been made over the past five
years. Progression and graduation rates continue to increase, though, additional work is needed as we move forward. In
addition to maintaining our current strategies, our plans for the coming year include the following:

e Leverage our unique position as an academic medical center and create a Health Professions Outreach and Advising Center
that supports students who are interested in the health professions. We have submitted a $275,600 funding request to the
USG to support this structure.

e Understand better how and why students from underrepresented populations are impacted differentially in their ability to
be retained, persist, and graduate at AU, and develop appropriate strategies targeted to these groups. Our current efforts
in Gateways to Completion will assist us in this effort.

e Develop a more robust infrastructure to support transfer students and dual enroliment students.

e Continue to understand our dynamic environment. The characteristics of our entering freshman students continue to
change significantly. We will continue to improve our assessment efforts related to student retention and progression, and
analyze the interactions of our intervention strategies with our student characteristics to better understand what works for
specific student populations.
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Finally, we are excited to engage with our USG sister institutions in the USG Momentum Year and Gateways to Completion
initiatives. While we have already been engaged in many of the activities championed in these initiatives, we hope to leverage the
USG mandate to inculcate further a continuous improvement approach to student success in our institution.

MOMENTUM YEAR

In the rollout of the Momentum Year initiative, we felt that it was important to use the spring 2018 and summer 2018 semesters to
identify a strategy and approach that would 1) maximize faculty buy-in and avoid “initiative fatigue” on the part of faculty and staff,
and 2) promote a collective endeavor across academic and student affairs as we implemented the AU Momentum Year initiative.
We decided to manage this initiative as a project with an assigned institutional project manager, to be led by our Vice President of
Academic and Faculty Affairs. A Core Team was identified that included faculty and students, as well as staff from academic and
student affairs. Three functional teams were identified to work on Purposeful Choice, Academic Mindset, and Pathways and
Programs. Each team included faculty and staff representatives across disciplines and across the spectrum of academic and student
affairs. A Student Advisory Group was formed to review and provide input on the work of the functional and core teams. Finally, a
scope of work was developed with specific deliverables and a timeline. The Project Kick Off is scheduled for September 7, once the
2018-2019 academic year is underway.

As stated earlier, prior to the launch of the USG Momentum initiative in January 2018 by the USG, AU had already engaged in a
number of the activities promoted by the Momentum Year. We had developed an intrusive advising model for new freshman that
identified one of three general focus areas; launched campaigns to encourage students to register for 30 credits in their freshman
year; provided targeted programming for undeclared freshmen; require mandatory advising prior to course registration for students
with < 60 credits; developed an Academic Success Center with programs, tutoring, and coaching targeted at student success;
developed academic program maps for all majors which require English and Math in the first year as well as 3 courses in their focus
area or major; implemented Curriculum Mapping and Course Redesign workshops for faculty; and administered BCSSE and NSSE to
better understand our students. This work has resulted in steady improvements in many of the traditional metrics used to define
student success.

While the official project kick-off for the Momentum Year is not scheduled until September 7, 2018, much work has already been
completed since January 2018 in three areas. First, in the area of Program Maps development, five departments (Mathematics, Art,
Psychology, Music, and Communication) have been identified to develop a template for the co-curricular program maps that will be
utilized for all undergraduate degree programs across the university. Faculty in these departments have been working over the
summer to develop the template, which will be shared more broadly in the fall semester for review and input from the broader
university community. Second, planning was completed for the delivery of four sections of our INQR 1000 course in fall 2018. This
pilot course is entitled, “Charting Your Academic Course”, and will provide undeclared students an opportunity to reflect on the
purpose of college, engage in career and self-exploration, and define short term and long term goals commensurate with their
unique experiences, knowledge, and passion. These four sections of INQR 1000 will serve as a pilot for the development and
proposal of a first year seminar course to the faculty and administration of AU. Third, planning for the administration of the
Academic Mindset survey in the fall 2018 semester was completed.

No major barriers have yet been identified for implementation of the Momentum Year initiative. We look forward to engaging with
faculty, staff, and students in the next evolution of Augusta University’s completion strategy to ensure student success. There is
much work to be done, and we are eager to capitalize on the Gateways to Completion and the Momentum Year initiatives
supported by the USG to assist us in our efforts to ensure success for our undergraduate students.
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¢ cLayronstate - Clayton State University
— UNIVERSITY

PRIMARY POINT OF CONTACT
Eric Tack, Ed.D. Executive Director for the Center for Advising and Retention, EricTack@clayton.edu

INSTITUTIONAL MISSION AND STUDENT BODY PROFILE

Clayton State University, located 15 miles south of downtown Atlanta, serves a diverse socioeconomic, multi-ethnic, and multi-
cultural student population primarily from the Atlanta metropolitan area and its adjacent counties. The University’s mission,
reflecting this diversity, is to cultivate an environment of engaged, experience-based learning, enriched by active community service,
that prepares students of diverse ages and backgrounds to succeed in their lives and career.

The fall 2017 population totaled 7,003 students (5,786 undergraduate, 787 dual enrolled, and 448 graduate)?.

CLAYTON STATE STUDENT DEMOGRAPHICS FALL 2017

Undergraduate Total 6,573
Full-Time 55.5%?
Part-Time 44.5%
Black 61%
White 20%
Hispanic 6%
New Undergraduate Pell Recipients | 67%

Clayton State’s completion strategies, in line with the mission of serving students from diverse ages and backgrounds, are designed
to support completion for all students. Over the past year, the university has especially focused on proactive-intervention advising,
increasing the percentage of students enrolling in 15+ credits, and increasing the percentage of new fall starts enrolling in the
following summer term.

2018 STRATEGY SUMMARY

HIGH IMPACT STRATEGY

ADVSING

Advise students within a centralized structure that capitalizes on predictive data analytics to promote deeper student advisor
connections and uses consistent advising practices. Further leverage our fully-centralized advising system to implement the USG
Momentum Year activities: starting out with making a purposeful choice in a focus area or program, developing a purposeful
mindset, following clearly sequenced program maps.

COMPLETION GOAL
This goal is aimed at reaching a one-year retention goal for the IPEDS cohort to 75% and begin to approach an IPEDS cohort
graduation rate of 40% by 2022.

DEMONSTRATION OF PRIORITY OR IMPACT

Clayton State University has dedicated work to improve our graduation and retention rates. Prior to summer 2015 academic
advising was managed within each of the four colleges and majority done by faculty. Centralizing advising for our undergraduate
students permits us to use a proactive-intervention based advising model which has a great potential to impact student retention

10.1% increase from fall 2016
20.9% increase from fall 2016
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and graduation rates. This is a high priority and high impact strategy as it addresses an immediate need for the potential to impact a
significant student population.

SUMMARY OF ACTIVITIES

Throughout the 2016-2017 year, the Center for Advising and Retention (CAR) took a number of steps aimed at increasing student
interaction. Interactions were targeted at students who identified as at-risk, were new to the university, or within their second year.
The CAR created a communication strategy that outlined week-by-week communication campaigns to promote student activity.
Examples include a focus aimed at having all new students meet with their advisor or a focus on reaching out to students who were
identified as high risk through our Student Success Collaborative (SSC) predictive analytics.

Another significant effort to increase student interaction was to utilize SSC in other offices as an effort to connect student
interactions. Within this past year, the Center for Academic Support (CAS), Residence Life, the Writing Center, and the Veteran’s
Resource Center were all brought onto the SSC platform. This connected the CAR’s efforts with the other units to create a more
holistic approach to interacting with students.

The third activity the CAR took this year was to reorganize staff in order to provide additional support for reaching out to students
while still providing quality academic advising sessions. The reorganization created new graduate assistant positions who were able
to provide support with reaching out to students while the advisors were meeting with students in advising sessions.

MEASURES OF PROGRESS AND SUCCESS
Clayton State uses the number of student visits to the CAR, IPEDS cohort retention rates, and re-registration rates to assess the
outcome of this strategy.

STUDENT VISITS TO THE CENTER FOR ADVISING & RETENTION

2015-2016 2016-2017 2017-2018
In Person Student Visits 9,048 9,218 11,480
Student Updates in SSC 13,912 14,082 14,933
Platform
MEASURE OF SUCCESS:

We will be changing this reporting category to a percentage of degree-seeking students enrolled for each term met with
instead of a number of visits. This will provide us with more impactful data.

IPEDS COHORT RETENTION RATE

Fall 2013 | Fall 2014 | Fall 2015 | Fall 2017 | Fall 2018°
68% | 69% | 71% | 67% | 71%
MEASURE OF SUCCESS:

Our goal is to reach a 75% one-year retention rate.

RE-REGISTRATION RATE
Percentage of Fall 2014 Percentage of Fall 2015 Percentage of Fall 2016 Percentage of Fall 2017

Students (excluding Students (excluding Students (excluding Students (excluding
graduates) Registered for | graduates) Registered for | graduates) Registered for | graduates) Registered
Spring 2015 Spring 2016 Spring 2017 for Spring 2018
90% | 89% | 90% | 90%
MEASURE OF SUCCESS

Our goal is to reach 91% as the re-registration rate.

LESSONS LEARNED
We are in our fourth full year of having centralized advising. During this year we have been able to identify structural issues that
need to be addressed in order to ensure no student is turned away from meeting with an advisor. This has been addressed for the

3 Draft rate at time of reporting
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2017-2018 year. We have also realized that our focused efforts on the IPEDS rate need to be reviewed. We have had centralized
advising for this population for multiple years with slow increases in retention and a significant drop this most recent year. This year
we will be holistically reviewing our retention efforts as connected to our Strategic Enrollment Management Plan and the USG
Momentum Year initiative.

PRIMARY POINT OF CONTACT
Eric Tack, Ed.D. Executive Director for the Center for Advising and Retention, EricTack@clayton.edu

HIGH IMPACT STRATEGY

GRADUATE SOONER
Increase the number of new fall starts enrolling in 15+ credit hours per term and the number of new fall students enrolling in the
following summer term.

COMPLETION GOAL
This goal is aimed at increasing the percentage of students who graduate within 4 years.

DEMONSTRATION OF PRIORITY OR IMPACT

Clayton State University new students have historically enrolled in less than 15 credits per term. The path to completing a degree on
time requires students to take 15+ credit hours per term. Focusing on increasing the percentage of students enrolling in 15+ credit
hours per term has the ability to significantly impact a number of students graduating on time. We have found that students who
enroll in at least one summer term graduate at a rate of 64% while students who never attend a summer term graduate at a rate of
7%. Increasing the number of students enrolling in the summer will ultimately have a positive impact on graduation rates.

SUMMARY OF ACTIVITIES

This is the second year that we have used the Graduate Sooner message as a means to encourage students to take 15+ credits per
term and to enroll in the summer. We gathered staff and faculty support to promote this initiative. We communicated this message
through orientation, presentations (freshman English courses, residence halls, student government association, student leadership
council, and information tables), and mailings to students via email as well as their home. Most significantly, we promoted this
initiative through the academic advisors during advising and registration for the spring and summer terms at the same time.

MEASURES OF PROGRESS AND SUCCESS
Clayton State uses the percentage of new fall undergraduate students enrolled in 15+ credits and the percentage of that same
population who enrolled in the summer as a measure of progress and success.

NEW UNDERGRADUATE STUDENTS BY ACTIVE CREDITS

Fall 2014 Fall 2015 Fall 2016 Fall 2017
1-5 3% 2% 3% 3%
6-8 11% 11% 11% 12%
9-11 14% 14% 14% 13%
12-14 50% 47% 51% 50%
15+ 23% 26% 21% 22%
MEASURE OF SUCCESS
Our goal is to have the 15+ category be the majority of the student population.
IPEDS COHORT GRADUATION RATE*
Fall 2011 Fall 2012 Fall 2013 Fall 2014
4-year 11.2% 9.9% 8.1% 12.8%
5-year 25.0% 23.8% 24.8% N/A
6-year 30.6% 31.3% N/A N/A
4 Numbers in italics are draft rates at time of reporting
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MEASURE OF SUCCESS
Our goal is to reach a 40% six-year graduation rate for cohort year Fall 2018.

PERCENTAGE OF FALL NEW STUDENTS ENROLLING IN THE FOLLOWING SUMMER TERM

Fall 2015 | Fall 2016 | Fall 2017
30.5% | 34.6% | 33.7%
MEASURE OF SUCCESS

We have not set a goal to reach for this category.

LESSONS LEARNED

Throughout this year we were able to identify some structural issues with course offerings that caused a barrier to students from
being able to enroll in 15+ credits. Some of these issues are associated with course offerings and course sizes. As a result of the
return of year-round Pell that we will be able to see a significant increase this year in the percentage of students enrolling in the
summer. Student finances continued to be an issue for students attempting to enroll in the all terms. We addressed these concerns
in time for some improvements for the fall 2017 new student population. We anticipate changes to the co-requisite math model
may impact student interest in registering for 15+ credits as many students will be at 14 credits with this change. Preliminary data
demonstrates an improvement in four-, five-, and six-year graduation rates for active cohorts.

REFLECTIONS AND OBSERVATIONS

Clayton State University continues to undergo significant change over the time that we have been focusing on Complete College
Georgia. As we completed our third year our more concerted effort we are beginning to see improvements across all of our active
IPEDS cohorts in terms of retention and graduation. We are committed to our strategies associated with Complete College Georgia
as well as others found in the Strategic Enrollment Management Plan which has been included with this report.

Institutionally, we have developed strategies to improve retention and graduation rates with a goal of reaching 75% one-year
retention and approach a 40% six-year graduation rate by the end of our Strategic Planning cycle in 2022. These strategies can be
viewed in our Strategic Enrollment Management Plan. We plan to continue to focus on the implementation of the USG Momentum
year initiative regarding intentional program choice, guided pathways, and developing a purposeful mindset.

There is no doubt that Clayton State continues to have an opportunity to improve our retention and graduation rates. Our strategies
have been developed on data and theory. We are confident that our institutional efforts will see positive results in the coming and
future years.

PRIMARY POINT OF CONTACT
Stephen Schultheis, Ed.D. Assistant Vice President, Enrollment Management, StephenSchultheis@clayton.edu

MOMENTUM YEAR 90-DAY UPDATES

PURPOSEFUL CHIOCE
Activities Accomplished

e All new undergraduate students are guided into a major which has been mapped to an academic focus area. We have
accomplished this by eliminating the undecided option on the admission’s application, utilized Focus Il (career focused
assessment) during the orientation process, and advised students who selected a major but through orientation identified
as undeclared into an academic focus area.

Activities Underway

e We are developing a website and other collateral to assist prospective students in determining their major. This site will
have the academic focus area descriptions, career outcomes, program maps, and additional educational information.

GUIDED PATHWAYS

Activities Accomplished
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e We have aligned math requirements for each academic major, advised new undergraduate students to enroll in math (3
credits) and English (6 credits) in their first year, advised students to enroll in 30 credit hours in their first year, and mapped
and advised students to enroll in three major focused courses (9 credits) within their pathway.

Activities Underway

e We are developing co-curricular activities and practices that are supportive of students engaging in their field of study and
evaluating our Freshmen Seminar Course and the alignment to the three major focused courses in a student’s pathway. We
will be evaluating the percentages of students who have enrolled in math, English, and a major area course.

PRODUCTIVE ACADEMIC MINDSET
Activities Accomplished

e  We launched our Academic Mindset Survey during orientation and introduced Academic Mindset during our start of
semester Faculty Meeting.
Activities Underway

e We are continuing to develop institutional knowledge related to Academic Mindset especially as it relates to intentional
strategies in and out of the classroom. We are developing our training and implementation plan.

REFLECTIONS AND OBSERVATIONS

Clayton State has fully embraced the Momentum Year work. The Momentum year work complements many of our strategies
already in place to increase our retention and graduation rates. Over the fall semester we will be analyzing our success rates
relating to our Guided Pathways as well as ensuring our strategies are assessed and modified as necessary.

PRIMARY POINT OF CONTACT
Stephen Schultheis, Ed.D. Assistant Vice President, Enrollment Management, StephenSchultheis@clayton.edu
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COLLEGEof
COASTAL College of Coastal

GEORGIA Georgia

UNIVERSITY SYSTEM OF GEORGIA

INSTITUTIONAL MISSION AND STUDENT BODY PROFILE

MISSION STATEMENT

Revised and approved in November 2015, the CCGA mission statement reads as follows:

As a state college of the University System of Georgia, the College of Coastal Georgia will be a college of choice for
residents of Georgia and beyond by providing an accessible and affordable quality education. Advocating
excellence in scholarship and community engagement, the College promotes student progression and timely
graduation through student-centered programs that offer a rich and diverse student experience. Students are
prepared for meaningful careers, advanced study, lifelong learning, and participation in a global and technological
society. The institution will provide associate and baccalaureate degrees that support the intellectual, economic
and cultural needs of the community and region.

This mission statement is fully aligned with the University System of Georgia’s (USG) mission, it represents the core principles and
unique institutional characteristics of a state college, and it is accentuated by strong leadership, worthwhile community linkages,
and exemplary student development. Further, the new mission statement effectively infuses the College’s strategic framework that
is structured around five central themes: Student Enrichment, Academic Excellence, Institutional Distinction, Leadership through
Community Engagement & Partnerships, and Sustainability & Organizational Development. Finally, the revised mission underscores
the College’s sustained commitment to community engagement that encompasses service-learning, volunteerism, practica, and
internships, contributing to the cultural, economic and social well-being of the local community, southeast Georgia and beyond.

FALL 2018 STUDENT PROFILES

The College of Coastal Georgia’s fall 2018 enrollment, prior to census, stands at 3,549 students and FTE of 2,947. In terms of self-
declared race/ethnicity, 6.5% identified as Hispanic/Latino, 0.3% American Indian or Alaska Native, 2.2% Asian, 19.2% Black or
African American, 0.1% Native Hawaiian or Other Pacific Islander, 66.1% White, 4.0% two or more races, and 1.6% undeclared.

With an average age of 23.2, the College’s student body is composed of 68.1% female and 58.8% full-time students with 80.8%
indicating Georgia residency, 17.5% out-of-state, and 1.7% out-of-country.

First-generation students (whose parent(s)/legal guardian(s) have not completed a baccalaureate degree) account for 57.1% of the
3,095 students for whom we know parent/guardian educational attainment. Adult learners (25 years of age or older) and
military/veterans account for 23.3% and 17.1% of the total student body, respectively. Pell recipients account for 25.8% of students,
while dual-enrolled students total 367, or a 12.2% decrease compared to fall 2017. Academically, the class of new freshman (for fall
2017) came to the institution with a 3.01 average high school GPA, attempted an average of 24.74 hours during the first academic
year, earning an average of 18.45 credits. This cohort persisted through fall 2018 at a 54.4% rate and had an average GPA of 2.12.
The work on completion is imperative as we continue to support this student population.

INFLUENCE ON COMPLETION WORK

CCGA’s institutional mission is a beacon that guides its completion priorities. First, by providing access and affordability, CCGA
addresses the needs of the region and is particularly impactful for communities that are traditionally underserved in postsecondary
education (data from the First Destination Survey shows 89% of graduates remain in the state and 81% in the region). Secondly, the
College promotes student progression and timely graduation by expanding and improving retention systems and instructional
delivery to support student success (as evidenced by the high impact strategies referenced in this report). Finally, by increasing
student campus and community engagement, the institution prepares students to engage in meaningful careers and to satisfy the
economic and cultural needs of the community and the region (data from the First Destination Survey shows that 64% of
respondents were employed full-time at or immediately after graduation compared to the national rate of 53.4%).

Leading and supporting the completion efforts at the institution, the Complete College CCGA Task Force was instituted with a charge
to evaluate, identify, implement, and monitor high-impact strategies and activities that increase retention, progression and

> Total enrollment and FTE are based on Banner live data recorded on 10/05/18; all other demographic information is based on USG
Preliminary Student Enrollment Report data for fall 2018 and the academic achievement metrics correspond to the fall 2018 cohort.
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graduation rates. This task force is comprised of leaders from a diverse group of units across the institution, who work
collaboratively and strategically to guide the institution while maintaining an alignment of the institutional goals and strategies with
the college completion plan of the state.

The next two sections will provide a retrospective review of the activities that have promoted college completion during the 2017-
2018 academic year, and will provide a detailed status update of the Momentum Year initiatives, the work that has been completed
so far, and what we need to accomplish in the near future.

INSTITUTIONAL COMPLETION GOALS, HIGH-IMPACT STRATEGIES AND
ACTIVITIES

Based on your review of data on completion indicators, your institutional mission, and the resources available, please identify and
report on your institution’s high priority, high impact strategies. Your report should include a general overview and description of
each activity, a summary of the work your institution has undertaken in the 2017-2018 academic year, the results or outcomes of
this work, and any observations of lessons you have learned about this activity this year.

HIGH IMPACT STRATEGY (1): ENROLL EVERY STUDENT IN NEED OF REMEDIATION DIRECTLY
INTO GATEWAY COLLEGIATE COURSES IN ENGLISH AND MATHEMATICS, WITH COREQUISITE
LEARNING SUPPORT

GENERAL OVERVIEW

To promote access while at the same time promoting retention, progression, and graduation, it is imperative that the College has an
effective structure to support students who arrive at college with a gap in academic preparation. The College has fully embraced the
corequisite remediation model by shifting the focus from traditional remedial education as a standalone enterprise, and
concentrating on providing the support that students need to successfully complete credit-bearing collegiate level courses that align
well with the students’ program of study.

SUMMARY OF WORK

The College continues to transform the Learning Support structure and is now enrolling every student in need of remediation
directly into a gateway collegiate course in English and Mathematics, with corequisite support. This was the result of a year of
realignment and development of the different pathways, as the institution discontinued the Foundation courses in both English and
Mathematics.

OUTCOMES

The Department of Arts and Humanities was the first to discontinue the Foundations course, by running a designated English
corequisite support section during the spring of 2018 with students that would have traditionally gone in a foundations course. Their
success rate in the gateway course was 64.3% while the historical success rate for students with the same characteristics was only
43.8% (success rate in ENGL1101 within one year for students starting in ENGL0O989 during spring 2015, 2016, and 2017). It is
important to highlight that not only was the success rate much higher, but students were able to complete the gateway course
within one semester, while the 43.8% success rate corresponded to completing the gateway course within one year.

Moving towards full-scale corequisite support in the area of Mathematics presented additional challenges and concerns, in
particular for the College Algebra pathway, where the deficiencies in academic preparation may have been harder to overcome with
corequisite support. To address the additional challenges, the College of Coastal Georgia worked closely with the system office and
other institutions to devise a staggered approach that would allow students in every program to start with a college-level Math
course. We are confident that this staggered approach (starting fall 2018) will serve the student population very well as it will
address needs for all LS students:

e  First, any LS student in a program of study that does not require College Algebra will be able to complete their gateway
Mathematics course in their first semester by receiving corequisite support for either MATH1001 or MATH1101.

e Second, if a student is in a program of study that requires the College Algebra Pathway but their test scores and high school
GPA are not sufficient to place them directly in MATH1111 with or without support, they will be placed in MATH 1101 with
support before progressing to MATH1111. Note that this staggered approach is advantageous when compared with the
traditional foundations approach where students were required to take a 4 credit foundations course followed by a 3 credit
gateway course with 2 credits of support. This traditional approach would result in a total of 9 credits, 6 of which are at the
LS level, while the staggered approach totals 8 credits, with only 2 being LS credits. Students who decide to pursue a
different major that does not require college algebra would be done with their area A requirements after the first semester.
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LESSONS LEARNED

The Department of Mathematics performed logistic regression discontinuity studies to determine the appropriate placement
thresholds that would exempt students from corequisite support for MATH1001/1101 and the thresholds that would exempt them
from corequisite support for MATH1111. These newly determined thresholds were used for placement for fall 2018, and the
department will follow success rates closely to evaluate their efficacy at identifying the model that gives the student the best
probability of success.

The full implementation of corequisite support in English and Mathematics has resulted in the creation of new Banner processes to
overcome a variety of logistic challenges. While the faculty and staff are now more comfortable with the deployment of the new
structure, the relentless realignment of parameters and processes has required a considerable amount of communication and
collaboration to update processes and bring the model to an efficient and sustainable delivery. The faculty in the departments of
English and Mathematics have fully embraced the new LS structure and continue to make curricular changes to make sure all
Learning support students have the best chance of success

PRIMARY POINTS OF CONTACT

Dr. Elizabeth Wurz, Department Chair, Arts and Humanities, Associate Professor of English, ewurz@ccga.edu

Dr. Tanya Cofer, Department Chair and Associate Professor of Mathematics, tcofer@ccga.edu

Dr. German Vargas, Assistant Vice President for Academic Student Engagement and Associate Professor of Mathematics,
gvargas@ccga.edu

HIGH IMPACT STRATEGY (2):GATEWAY2COMPLETION

GENERAL OVERVIEW
The College is working with the John N. Gardner Institute to redesign four gateway courses to improve student success. Specifically,
we are redesigning ENGL 1102, MATH 0999, POLS 1101, and BIOL 1107 through Gateway2Completion (G2C).

SUMMARY OF WORK

With approval from the College’s IRB, the G2C faculty have been collecting and analyzing data based on grades, surveys, and
classroom experiences. Using the Principles and KPIs developed by the John Gardner Institute, all committees have completed
analysis of the first two principles and the steering committee will meet in late October to review this work.

NEXT STEPS:

e  Faculty will complete their review of the G2C Principles by March 2019, while also researching and attending G2C meetings
in Macon and in Atlanta to learn from colleagues and determine best practices in the discipline. By May 2019, all course
committees will have a course redesign plan in place for implementation in fall 2019.

e The College’s CTL is working to organize workshops and other professional development opportunities to help faculty
establish best practices throughout the redesign process.

OUTCOMES
We are still in the beginning stages of this process. Great collaborations and discussions have occurred, but we will not see any
student outcomes until fall 2019 when we begin piloting the redesigned courses.

LESSONS LEARNED
In spring semester, we administered the Student Learning Gains survey to students. The timing of the survey was too close to that
of our normal end of course student evaluations. We have since decided to move this survey up to week 10 of the semester.

PRIMARY POINT OF CONTACT
Dr. Laura Lynch, Assistant Vice President for Faculty Affairs and Associate Professor of Mathematics, llynch@ccga.edu.

HIGH IMPACT STRATEGY (3): NEW PROGRAMS OF STUDY

GENERAL OVERVIEW
To address growing enrollment and workforce needs, we have added several new degrees and programs of study to the College
Curriculum.

SUMMARY OF WORK
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The College has established three new degree programs in the last year:

e BSin Health Sciences: In 2017, 23% of CCGA students were majoring in Health related/affiliated programs. However, there
were roughly 500 students that would not be admitted into the nursing/radiology cohorts because of limited capacity. The
establishment of the BS in Health Sciences provided students with an off-ramp to a related field of study.

e BSin Environmental Science: Growing out of the popularity of the Coastal Ecology concentration of the BS in Biological
Sciences and the Environmental and Regional Studies concentration of the BA in American Studies, the BS in Environmental
Science serves as an interdisciplinary degree that meets regional workforce needs.

e BSin Hospitality and Tourism Management: Hospitality was one of the largest concentrations within the Bachelor of
Business Administration, so we transformed it into a standalone degree program. As a BS degree, it better meets the local
industry needs.

OUTCOMES
For fall 2018, we have a total of 490 students enrolled in one of our new degrees or new concentrations, broken down as follows:
New Degree Programs: Enrollment
BS Environmental Sciences 10
No Concentration Declared 2
Environmental Studies 2
Natural Science 6
BS Health Sciences 392
No Concentration Declared 345
Exercise Science 36
Health Promotion 11
BS Hospitality & Tourism Management 23
| Total Students in New Degrees: 425
New Concentrations:
BS Biological Sciences General Biology 25
BBA General Business Management 37
BS Mathematics Scientific Computing 3
Total Students in New Concentrations: 65
LESSONS LEARNED

We have had great success creating new degree programs out of concentrations within existing degree programs. We intend to
continue along this path whenever possible.

PRIMARY POINT OF CONTACT
Dr. Laura Lynch, Assistant Vice President for Faculty Affairs and Associate Professor of Mathematics, llynch@ccga.edu.

HIGH IMPACT STRATEGY (4):STRATEGIC ENROLLMENT PLANNING PROCESS

GENERAL OVERVIEW

Charged by the Chancellor of the University System to continue to grow enroliment, campus leaders identified the lack of a long-
term view of enrollment or enrollment-focused strategic initiatives at the College. The institution engaged with Ruffalo Noel Levitz
to assist in this cross-campus planning process as well as help in developing the College’s first strategic recruitment plan. The
purpose of the strategic enrollment planning process was to complete an internal and external environmental scan to help identify
the feasibility of this growth plan, help further define appropriate growth markets, identify potential threats to the College’s
enrollment, and identify opportunities to expand and grow programming in terms of enrollment (academic and co-curricular). It
was our shared goal to document and implement the results of the strategic enrollment plan as well as appropriately fund the
initiatives therein.

SUMMARY OF WORK

The Strategic Enrollment Planning process was led by a steering committee who had primary oversight for the development,
implementation, assessment, and modification of the Strategic Enrollment Plan (SEP). This committee was chaired by Dr. Jason
Umfress, Vice President for Student Affairs & Enrollment Management, and was supported by Jim Anderson, Associate Consultant
with Ruffalo Noel Levitz.
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Five subcommittees were charged with developing specific strategies and actions to meet the goals of the SEP: Academic
Subcommittee; Purpose, Price, and Promotion Subcommittee; Undergraduate Experience Subcommittee; On-Line Student
Experience Subcommittee; and the Research Subcommittee. These subcommittees, made up of faculty and staff from across
campus, met throughout the Spring and Summer 2018 terms to conduct in-depth analyses of enrollment successes and challenges,
brainstorm strategies to address institutional growth, and prioritize these strategies in terms of cost, impact, and implementation.

OUTCOMES
Currently, the Strategic Enrollment Planning Steering Committee is considering the recommendations from the subcommittees for
prioritization. Below is a draft list of some of the subcommittee recommendations being considered.

e A comprehensive repurposing of the College website in order to provide an appealing and informative virtual space where
prospective students and the general community can learn more about the College of Coastal Georgia and navigate
opportunities for engaging with the campus.

e Revisit and revise/create a student success experience program for first & second year students, to include the revamp of a
first year experience course.

e Develop a strategic vision and mission for the Camden Center and continue the conversation about the undergraduate
experience at the Center.

e Enhance the promotion of the Bachelor of Science in Hospitality & Tourism Management and the Bachelor of Science in
Criminal Justice with a Concentration in Cyber Security.

e Align the mission, vision, and attributes of the College through the establishment of a cohesive identity, so that it may
distinguish itself as a unique institution of higher education with value for key audiences.

The steering committee is still working on the final list of strategies / recommendations and their corresponding prioritization. The
final report will be written once this phase of the process is complete.

LESSONS LEARNED
Embarking on a campus-wide project such as this was a monumental task. Although the project is still on-going, there are a few
lessons we have learned in the process.

e Timing —The project has lasted longer than originally anticipated. Running through the spring semester and into the
summer posed a number of challenges for committees and committee chairs in terms of getting input from different
constituencies. Also, a number of unexpected and unavoidable changes in leadership (2 deans and a presidential transition)
occurred during this time that made committee continuity difficult. As a result, the original timeline for the project has
been extended three times.

e Committee Structure and Communication — Committee members and chairs were hand-picked to take part in this process.
While these individuals did an outstanding job representing their constituencies, communication back to departments and
units was spotty. Additionally, communication between the committees was nonexistent. In retrospect, it would have
been helpful for the committee members to have an opportunity to share their process and findings with each other.

PRIMARY POINT OF CONTACT
Dr. Jason Umfress, Vice President for Student Affairs & Enrollment Management, jumfress@ccga.edu.

HIGH IMPACT STRATEGY (5):PROMOTE ACCESS AND AFFORDABILITY BY ADOPTING LOW
COST AND OPEN EDUCATIONAL RESOURCES IN CORE COURSES

GENERAL OVERVIEW
With the goal of promoting access and affordability of higher education, the College is committed to adopting open and low-cost
educational resources as alternatives to high price textbooks, without compromising the standards of the courses.

SUMMARY OF WORK

With institutional support from the faculty and administration, and with the support of Affordable learning Georgia, the College has
adopted open educational resources (OERs) in 12 common courses in the general education curriculum. To further encourage and
support the evaluation of new OER alternatives, the Office of Academic Affairs continues to support the OER Reviewer initiative,
where faculty members receive a small stipend to engage in additional review of OERs. While the institution continues to participate
formally in ALG by engaging in transformation grants (Introduction to Psychology is currently part of the Round 11 of textbook
transformations), the culture of evaluating more affordable options as part of the textbook selection process is now permeating the
different academic disciplines, and the No-Cost/Low-Cost Course Designation initiative is helping raise the awareness.

OUTCOMES
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Based on the total enrollment for the academic year 2017-2018 the current courses implementing cost saving strategies, these
efforts are resulting in more than $350,000 in student savings per year. For fall 2018 14.4% of all sections at the institution are using
low-cost or no-cost textbooks, and it is important to highlight that most of the sections designated as low-cost/no-cost are lower
division courses with typical higher enrollment (and therefore greater impact) when compared with the upper division courses
where the availability of OER may still be limited.

LESSONS LEARNED

After a thorough evaluation of the OER that was in use for MATH 1111 College Algebra, MATH 1112 Trigonometry, and MATH 1113
Precalculus, the Department of Mathematics adopted a different textbook for MATH 1111 that would have a more robust platform
to serve the students that needed the corequisite support in this course. The OER is still in use for MATH 1112 and MATH 1113 as
none of the students participating in this course will require corequisite support.

PRIMARY POINT OF CONTACT
Dr. German Vargas, Assistant Vice President for Academic Student Engagement and Associate Professor of Mathematics,
gvargas@ccga.edu

HIGH IMPACT STRATEGY (6): INCREASE DUAL ENROLLMENT STUDENT OUTREACH TO LOCAL
COUNTY SCHOOL DISTRICTS.

GENERAL OVERVIEW

The College continues to strengthen its Dual Enrollment program. The program is delivered as a collaborative enterprise supported
by various institutional units, with participation from Academic Affairs, Student Affairs & Enrollment Management, and the Business
Office. The administrative oversight is handled by the Lead Academic Advisor, and the institution has a designated Dual Enrollment
Advisor.

SUMMARY OF WORK

CCGA continues to expand and enhance relationships with high school counselors, locally, regionally and state-wide. The institution
now hosts annual Dual Enrollment breakfasts for all area high school counselors, including those in Glynn, MclIntosh, Camden,
Wayne, and Brantley County school systems as well as area private high schools.

The strengthening of the bonds with the school systems in the region is paired with a focused student recruitment plan, with regular
College information programs to continually update guidance counselors on new degree programs, and with Dual Enrollment
Information Nights for prospective students and parents.

OUTCOMES

With the goal of promoting access and shortening time to degree completion, the institution needs to promote Dual Enrollment in
all our service counties, and as such, the total enrollment in this program is an important metric for success. With a baseline of 203
students participating in the program during fall 2015, the efforts to strengthen the program have resulted in 304 participants during
fall 2016, 418 participants during fall 2017, and 367 participants during fall 2018 (an 81% increase when compared to the baseline,
but a 12% decrease when compared to previous fall).

LESSONS LEARNED

With the rapid growth of the program, the institution experienced scalability issues during the 2016-2017 year that were associated
with the capacity of processing students through any single process (e.g. communication with individual counselors, collection of
participation agreements, financial aid processes, textbook rentals, etc.). This scalability was addressed via process mapping sessions
where the Lead Academic Advisor worked with various units to streamline communication and documentation gathering processes.
The new structure is giving the Dual Enrollment Advisor additional time to focus on student support and outreach to the school
officials, counselors, and parents.

The institution has been closely monitoring the decrease in the Dual Enrollment population for fall 2018, which we attributed to the
delivery of Dual Enrollment courses within the high schools by the local technical college. Based on the June 2018 update to
SACSCOC policy regarding Dual Enrollment, and in light of the concerns raised by the Georgia Department of Audits and Accounts
Performance Audit Division in their Special Examination Report (No.17-09, January 2018), the institution has not engaged in dual
enrollment instruction at the high schools.

PRIMARY POINT OF CONTACT
Patricia Morris, Lead Academic Advisor, pmorris@ccga.edu
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Linny A. Bailey, Dual Enrollment Academic Advisor, Ibailey@ccga.edu
Dr. German Vargas, Assistant Vice President for Academic Student Engagement and Associate Professor of Mathematics,
gvargas@ccga.edu

MOMENTUM YEAR

As indicated in the strategies above, the College of Coastal Georgia continues to embrace and support Complete College Georgia
efforts to improve retention, progression, and graduation rates across the state. In addition, the College is fully committed to the
Momentum Year initiatives and has worked diligently in the execution of the strategies and activities delineated in the institutional
implementation plan.

MOMENTUM YEAR PLAN
For organization and to improve conciseness, we will itemize the actions taken for each of the elements in the plan, willimmediately
indicate any next steps, and will indicate any challenges or necessary reallocation of resources:

ELEMENT 1 (A) - PURPOSE: Each student is guided into an academic focus area or program that best aligns with that student’s
aspirations, aptitudes, and potential for success.

Completed vetting the Academic Focus Areas through all academic departments.
Updated the Academic Advising presentations during orientations to introduce academic focus areas, program maps, and
15 to finish.

e Realigned the pre-semester new student activities (Anchor Days Program) to frame the Academic Sessions under the
context of Focus Areas.

o A specific academic session was targeted to students that had not declared a major where the focal theme was
purposeful choice and academic focus areas.

e Updated the admissions process for fall 2019 so that no new student will be undecided. The Office of the Registrar worked
with academic units and Admissions to create individual program codes for each of the academic focus areas, and these
have been included in the new admissions process for students that have not yet declared a major.

e Academic Affairs continues to work with units across campus to effectively communicate this paradigm shift to students,
faculty, and staff.

e  Next Steps

o The implementation of a new CRM system for the Admissions process will allow us to provide the students with
the necessary information to make a purposeful choice when applying to the College. With the latest change in the
admissions process described above, students that do not select a major will select an academic focus area and will
remain undeclared within that area; however, in addition to providing the choice, we need to be able to provide
rich information to help them make that decision and the current common application process does not have that
functionality.

e Reallocation of resources

o  While no specific funds have been diverted to this element, the substantial efforts to design, communicate and
implement this paradigm shift, has required a significant reallocation of time and human resources.

ELEMENT 2 (A) - PROGRAM OF STUDY: Degree programs are aligned into academic focus areas that have common first year
courses.

Academic Focus Areas and the alignment of the programs to each focus area has been approved by academic departments.
Academic Focus Areas and the alignment of the programs was submitted to the USG at the end of the summer.
All 4-year program maps have been completed.
Next steps
o Every 4-year program map needs to be evaluated under the framework of the academic focus areas to ensure that
a change of major during the first year (within the same focus area) will result in minimal credit loss.
ELEMENT 2 PROGRAM OF STUDY:

e (B) Each focus area and program of study has an established default curricular (program) map that provides term-by-term
course requirements and structured choice for appropriate electives.
e (CDE) Students are provided with a default program map that is sequenced with critical courses and other milestones
clearly indicated, advised, and counseled to build a personal course schedule that includes
o (C) core English and mathematics by the end of their first academic year.
o (D) three courses related to a student’s academic focus area in the first year.
o (E) as full a schedule as possible - ideally 30 credit hours - in the first year.
e Every program now has a highly structured 4-year program map that guides students term-by-term.
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e These 4-year program maps already have: core English and Mathematics, three courses related to the academic focus area,
and 30 credits during the first year.
e Next Steps
o The evaluation of the 4-year program maps under the framework of academic focus areas may result in updates to
improve the commonality of the first year courses for programs within the same area.
e Reallocation of resources
o  While no specific funds have been diverted to this element, the substantial efforts to design, communicate and
implement this paradigm shift have required a significant reallocation of time and human resources.
ELEMENT 2(F) - PROGRAM OF STUDY: Students are provided with personalized curricular maps and have ongoing advisement in
their academic program. Students are directed to co-curricular activities and practices that are supportive of their major and
overall integration into the college environment.

e Once the program maps are updated, they will become a key component in a "Navigation Chart" that details by major not
just what courses a student should take but also the different type of co-curricular activities and practices that will help
them integrate into the college environment.

e  Next Steps

o Develop the content for individual Navigation Charts for each program
= Use the Navigation Chart proof of concept for the Mathematics baccalaureate program and its associated
Mariner's Checklists (co-curricular activities), to develop the equivalent content for every program.
= Work with the Office of Advancement to develop the final format, design and sustainable structure to
update the information in the Navigation Charts.
e Reallocation of resources
o This element will require a formal reallocation of the resources dedicated to the different creation stages (concept,
design, and production) of the Navigation charts.
ELEMENT 3 (A) - ENGAGEMENT: All incoming freshmen will be invited to participate in the USG Getting to Know Our Students
Mindset Survey before the first three weeks of the semester.

e Academic Affairs and the Office of Institutional Effectiveness worked with Technology services to devise a mechanism to
improve the participation in this survey. With the changes implemented, the institution was able to increase the
participation rate from 4% for the 2017 survey, to 38% for fall 2018.

ELEMENT 3 (B) - ENGAGEMENT: All faculty and staff, especially those who work with students in their first year, are oriented

toward student engagement and success, and are provided with the training and tools they need to fulfill their roles in this
regard.

e The College is establishing a Center for Teaching and Learning (CTL) to provide the training and tools necessary to prepare
faculty and staff to appropriately engage and support first year students. The College has also established a new academic
advising model, where first-year professional advisors, assigned to specific departments and/or majors, help students
complete a four-year academic plan, monitor students’ academic performance, provide direct advising when registering
and assist in major selection, seek individualized services as needed, and encourage students to engage in the CCGA
community.

e Challenges

o The two key accomplishments highlighted above are great steps to support the faculty and staff to effectively
engage with students in their first year; however, both of these strategies will require the appropriate funding to
make these efforts effective and sustainable. At present, the CTL is under the direction of the Assistant Vice
President for Faculty Affairs. A full-time CTL Director is on the list of budget priorities for FY20. Similarly, the
Center for Academic Advising is staffed at a level that limits the amount of engagement that the professional
advisors can have with individual students, as their caseload remains around 350 students.

e  Next Steps

o Inacollaborative effort between Academic Affairs and Student Affairs & Enroliment Management, identify
opportunities to provide all CCGA faculty and staff with the training and tools necessary to effectively engage and
support first year students.

ELEMENT 3 (C) — ENGAGEMENT: Select specific enrichment activities that your institution is investigating, piloting, implementing
or building to a greater scale that promotes student engagement, connectivity and satisfaction with their program of study
and/or college itself, or their productive academic mindset.

e The institution has formalized codename: Endeavor, a prospectus for framing college initiatives and the student experience.
o  With its concept originated during the USG Momentum Year Summit on February 2018, Endeavor is a project that
repackages the CCGA experience exemplifying our College mission to provide “student—centered programs that
offer a rich and diverse student experience.”
o The formal prospectus has been completed and will be submitted to the President for consideration.
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e  Reallocation of resources
o While no specific funds have been diverted to this element yet, its full implementation will require substantial time
commitment and financial support.
ELEMENT 3 (D) — ENGAGEMENT: Select specific enrichment activities that your institution is investigating, piloting, implementing
or building to a greater scale that promotes student engagement, connectivity and satisfaction with their program of study
and/or college itself, or their productive academic mindset.

e  Gateway2Completion: Refer to High Impact Strategy #2.
In closing, the retention and progression priority is embedded in everything the College is engaged in, including performance
reviews, annual reports and budget reviews. The focus is to create a learning-centered environment for traditional, adult, first-
generation, and military/veteran students that will increase student learning, promote student progression and, ultimately, lead to
improved graduation rates. The College believes its student progression metrics, standards and retention/graduation strategies are
clear evidence of those expectations and a strong foundational commitment to growing enrollment and focusing on graduation with
distinction as the overarching campus priorities.

COLLEGE OF COASTAL GE