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Why Do Students Drop Out?
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“I'm really a bad writer, but my English teacher

thinks I’'m a good writer, so this semester |
wrote really good papers, so she wouldn’t find

out what a bad writer | am.”



Developmental programs in which the
developmental course is a co-requisite, not a
pre-requisite, to the credit-level course.



Co-Requisite Models
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Community College of Baltimore County (MD)
Six West Virginia Universities (WV)
Community College of Allegheny County (PA)
Century Community College (MN)
LaGuardia Community College (NY)
Patrick Henry Community College (VA)
Atlantic Cape Community College (NJ)
Harford Community College (MD)

Six Connecticut Community Colleges (CT)
Rochester Technical and Community College (MN)
Flathead Community College (MT)
Fourteen Michigan Community Colleges (Ml)
Denver Community College (CO)
Berkshire Community College
NHTI Concord Community College
(N =295)
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In a word, magnificently.

We have, while teaching five courses a semester,
mostly writing courses, figured out for ourselves what
seems to work.

By trial and error.

* By talking with colleagues.

* By listening to our students.

* By reading and attending conferences.
* By using published texts.



Because teaching ALP or other co-requisite models is quite
different from the teaching most of us have been doing for years.

1. The goal of an ALP developmental course is fundamentally
different from the goal of traditional, standalone
developmental courses.



The Accelerated Learning Program







“1 don’t really feel like I’'m taking two classes. | feel
like I’'m taking one class, but we get the deeper
version.”

ALP student at Jackson CC in Michigan



Because teaching ALP or other co-requisite models is quite
different from the teaching most of us have been doing for years.

1.

2.

The goal of an ALP developmental course is fundamentally
different from the goal of traditional, standalone
developmental courses.

We need to figure out how to take advantage of the small
class size.



It changes us.

It changes how students see us.

It provides opportunity for much more
individualized attention.

It makes possible the kinds of friendships among
students that help them to feel they are really
part of the college.



Because teaching ALP or other co-requisite models is quite
different from the teaching most of us have been doing for years.

1. The goal of an ALP developmental course is fundamentally
different from the goal of traditional, standalone
developmental courses.

2. We need to figure out how to take advantage of the small
class size.

3. We need to figure out how to coordinate the two paired
classes.



The ALP model changes students attitude toward
the developmental class.

Planning the ALP class to prepare students for
what’s coming next in the 101.

Planning the ALP class to review and reinforce
what students just learned in 101.

Planning the ALP class to address other issues
that might cause students to give up.



Because teaching ALP or other co-requisite models is quite
different from the teaching most of us have been doing for years.

1.

The goal of an ALP developmental course is fundamentally
different from the goal of traditional, standalone
developmental courses.

We need to figure out how to take advantage of the small
class size.

We need to figure out how to coordinate the two paired
classes.

We need to figure out how we can address non-cognitive
Issues.



Not as experts.

We’re not the only people on campus addressing
these issues.

We can design classroom activities that address
these issues.

We can always make clear that students can
bring up problems they are having.



Because teaching ALP or other co-requisite models is quite
different from the teaching most of us have been doing for years.

1. The goal of an ALP developmental course is fundamentally
different from the goal of traditional, standalone
developmental courses.

2. We need to figure out how to take advantage of the small

class size.

3. We need to figure out how to coordinate the two paired
classes.

4. We need to figure out how we can address non-cognitive
issues.

5. We need to figure out how to integrate reading and writing.



What are the arguments
for integrating reading and writing?



Why did we ever separate reading and writing?



What kinds of obstacles or challenges are
involved in integrating reading and writing?



The Additive Approach

Readinmtegrated Reading and Writing Writing



The Integrative Approach

Integrated Reading and Writing
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Constructing a Meaning

In the first 48 pages of The Immortal Life of Henrietta Lacks,
much is said about the Johns Hopkins Hospital. Discuss in
your group what this section of the book finally says about
Johns Hopkins.

Write a single sentence that sums up what your group
decides the book says about Johns Hopkins. Be ready to
support your group’s conclusion with evidence from the text.



Constructing a Meaning

Group 1: Johns Hopkins was a terribly racist institution.

Group 2: For the time, Hopkins was less racist than most
institutions.

Group 3: The good that Hopkins did for the poor far
outweighed any harm they did.

Group 4: The medical research Hopkins did was more
important than their racist treatment of their
patients.



ryadams2@ccbcmd.edu
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26 Boeing 737-700s
137 seats per plane
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